EXPLORING READING IN ESL
CLASSROOMS USING CULTURALLY
AND LINGUISTICALLY RESPONSIVE

TEXTS

Katherine Barko-Alva, Ph.D.
Leah Horrell, M.Ed., Ph.D. Student

Kelly C. Skinner, M.Ed.
November 2017




v'To develop an understanding of how to
scaffold reading comprehension in ESL
classrooms

v'To connect instruction to the child’s
biography.

v'To adapt culturally and linguistically
responsive strategies to your own classroom

v'To engage in new theories and practices
associated with ESL instruction

v'To implement Can do Descriptors (MPIs),

reciprocal teaching and additional strategies.
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WELCOME

=Warm up activity/mini lesson
=Comprehension Connections by

Tanny McGregor
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ESL & LEGAL IMPLICATIONS




SOURCE: IES/NCES M

=In 2013-2014, public schools in
Virginia served 93,995 EL
(English learners) students.
Not if, but when...




2011 NATIONAL ASSESSMENT OF EDUCATIONAL
PROGRESS (NAEP):

«In Virginia, 7% of 4" grade English learners

(ELs) performed at or above proficient in
reading.

«In Virginia, 41% of 4" grade non-English

learners performed at or above ]_r";‘ ~i o i
reading. %‘% “
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ESL: EQUAL IS NOT EQU
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» Modifications and Accommodations: -

= Informational Density (Wong Fillmore & Fillmore, 2011)
= Access to text complexity (de Oliveira & Schleppegrell, 2014)

= Access to grade and content level materials.




LANDMARK SUPREME
COURT CASES

Lau v. Nichols (1974)

(1)

(2)
(3)

(4)

Identifying and evaluating national-origin-minority students' English-language
skills.

Determining appropriate instructional treatments.

Deciding when LEP (limited English Proficiency) students were ready for
mainstream classes.

Determining the professional standards to be met by teachers of language-
minority children.




LANDMARK SUPREME
COURT CASES

Castaneda v. Pickard (1981)

(1) Based on a sound educational theory.
(2) Implemented effectively with sufficient resources and personnel.

(3) Evaluated to determine whether they are effective in helping students overcome
language barriers.




WHAT DO IMMIGRATION
LAWYERS SAY?

https://www.youtube.com/watch?v=0ZBv88-
FKnw&index=1&list=PL.oUB59hwTdDbTXZZXpl0gIHUGUkkaxBZe




OUR ELs...

= https://www.youtube.com/watch?v=uUiXtCgql9M
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PIES-KAGAN (1981)-COOPERATIVE LEARNING STRATEGIES
INCREASING ORAL LANGUAGE PRODUCTION

= _________...-———__

Positive Individual
Interdependence - Accountability -
Each student is Students are
assigned a specific rewarded based on
role or task their own work

PIES

Equal Participation - Simultaneous
Roles are clearly Interaction - Students
defined with perform assigned
equitable workloads tasks simultaneously




LITERACY (HERRERA ET AL, 2015)

= Literacy is biographical, fundamental, and research based.

Biographical Socio-cultural, linguistic, academic, and cognitve

Fundamental Listening, speaking, reading, and writing

Research-based Phonemic awareness, phonics, vocabulary,
comprehension, and fluency




Sociocultural
Dimension

Linguistic
Dimension

Academic
Dimension

Cognitive
Dimension

LITERACY IS BIOGRAPHICAL

Love, laughter, life | Socialized to literacy based on culture/family
background?
What type of resources and literacy experiences has the

Comprehension
Ll & L2;
communication L1
& L2; expression
Ll &L2

Access,
engagement, and
hope

Know, think, and
apply

student had within the home?
How is reading perceived, defined, and how does this fit
the teacher/school definition?

Native language use as a resource to support ELs literacy
What stage of language acquisition is the EL in? How is
literacy instruction accommodated to meet EL’'s language
proficiency level?

What literacy skills does the student bring to the
classroom based on her/his prior academic experience?
Challenging tasks?

Building on existing cognitive and language assets to
promote literacy development

Learning strategies taught to promote the cognitive
academic language skills of ELs?




WHO IS SANTIAGO?
LEVEL 2 EMERGING (WIDA) CAN DO DESCRIPTORS




Santiago is a 9 year old student in 4" grade. His family is from
Ecatepec, Mexico where his parents ran a floral business. He,
along with his father, mother, and sister have been in the
United States for three years. His father now works at a local
soybean farm. When using his first language Santiago reads
and writes on a 4™ grade level. In Spanish his writing is
expressive and shows many elements of creativity. Santiago
can understand short conversations in English on simple topics.
Santiago does best when presented with concepts that are
familiar or when the teacher uses nonverbal cues to help present
information. When Santiago speaks he relies on gestures and
repetition to express himself. When reading in English, he
understands basic narrative text but his reading fluency and
comprehensions tests below grade level. He relies on contextual
and visual cues to aid in comprehension. Santiago has
consistently identified the main idea and supporting details of
passages. He can write simple notes in English and make brief
journal entries using basic vocabulary and common language
structures. His writing in his L2 shows specific grammatical
issues. Santiago loves to draw and if often doodling on the
margins of his papers. Santiago does not speak up in class or in
group work but has become close to a girl in the class named
Olivia. He often talks to her and plays with her at recess. When
they are together they often read comic books or play soccer.




IMPORTANT

Students’ lanlgua?e
evels

oy Students’ cognitive
roficienc OC ?
P y abilities/multiple
proficiencies
Language
Stages Remembering
Pre- Entering .
production Understanding
Early- Emerging Applying
production Analvzi
Speech Developing d YZI.ng
emergence Evaluating
Intermediate Expanding Creatin
Fluency 5

Advance Bridging




BLOOM’S TAXONOMY

Old version Mew Version




. WHAT HRPPENS WHEN WE ONLZY TEACH
VOCABULARY IN OUR DL CLASSROOMS?




PHOTOSYNTHESIS
e Oxygen -

Content Specific
Vocabulary/
Academic
Terminology

Light energy Y Carbon dioxide

 — SLIGAT




Photosynthesis

green plants

organisms
carbon dioxide . Photosynthesis
chlorophyli oxygen

(Oxford English Dictionary)



PHOTOSYNTHENIS- 70 DESCRIBE (LANGUAGE FUNCTION) THE
PROCESS... LANGUAGE FOR ACADEMIC PURPOSES

The process by which green plants and some other organisms use sunlight to synthesize
foods from carbon dioxide and water. Photosynthesis in plants generally involves the
green pigment chlorophyll and generates oxygen as a byproduct.

(Oxford English Dictionary)

Content-Specific Vocabulary: photosynthesis, carbon dioxide, chlorophyll, oxygen,
green plants, organisms.

Language Features: verbs: present tense including (3" person sinqular and plural), adverbs,
and infinitives.




& WIDA CAN DO DESCRIPTORS




FEATURES OF ACADEMIC LANGUAGE

The Features of Academic Language operate within sociocultural contexes for language use.

Performance Criteria

Features

Limguistic
Complexity

ol arwd soritters texct)

Armount -::-Fspc-:l:h.lrwritl:cn L
Strucrure of speechifwritten text
Drensity of speech/written text
Organizartion and cohesion of ideas
Waricty of sentence types

Language Forms armd
Conventions

CTipes, arrmay and wse af
danmgreage strectreres)

Twvpes and wariery DFgmmmalical ETIICTLLICS
Conventions, mechanics, and Auency

MMacch nf]mg‘l.‘la_gc forms o I:-l_ll.-_|_::|l:'n.snl:.ﬂl
porspoctive

Vocabulary Usage

(Specificity of wors or
plrrase choice)

General, sp::ciﬁc, and rechnical ]a_n_gu.a.gc
Mul.l:iplc mecanings of words and p-hras::s
Formulaic and idiomaric expressions
Muances and shades of meaning
Collocarions
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and the langnage environment, encompassing the. ..

Register

Genref Text oype

Topic
Task/Situacion

Parricipants’ idenrtiries and social roles




WIDA PERFORMANCE DEFINITIONS FOR LISTENING/READING

Ar each grade, toward the end of a given level of English language proficiency, and with instrucrional supporr, English language learners will process. .

Linguistic Complexity

Language Forms and Conventions

Word/Phrase Level

Vocabulary Usage

Lewvel 6 — Reaching Language thar meets all criteria through Level 5, Bridging

Rich descriprive discourse with complex

scnicnocs

Compound, complex grammatical
constructions (c.g., multiple phrases and

Technical and abstract content-area
language

Bridgi S Cohesive and organized relared ideas dause) * Words and expressions with shades of
ng * A broad range of scntcnce pattcrns meaning for each contenr arca
characreristic of particular content areas
Connected discourse with a wariery of * A variery of complex grammarical * Specific and some technical content-area
1 14 sentences CONSIructions language
ndi Expanded related ideas * Scntcnce patterns characteristic of * Words and cxpressions with muldiple
Enpa ng particular content areas meanings or collocations and idioms for
cach content arca
Diiscourse with a serics of extended * Compound and some complex {c.g., noun Specific contene words and expressions
Level 3 sentences phrase, verb phrase, prepositional phrase) Words or expressions related to content
Developing Related ideas grammarical constructions arca with common collocations and idioms
* Sentence pariorns Icross CONEEnt arcas ICTOSS CONtent areas
+  Mulriple related simple sentences * Compound grammatical constructions * General and some specific content words
Lewvel 2 * An idea with details Repetitive phrasal and sentence patterns and expressions (induding cognates)
Emerging ACTOSS CONEnt areas = %pcial and instrucrional words and
CXPICSSI0NSs Acr0ss CONEnt arcas
* Single statements or questions * Simple grammatical constructions (e.g., General conrent-relared words
Lewvel 1 * An idea within words, phrases, or chunks commands, Wh- questions, declaratives) Everyday social and instructional words
Entering of language * Common socizl and instructional forms and expressions

and patterns

...within socioculrural conrexts for language use.




Organization of the Standards
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Model Performance Indicators

The language The content
function stem




L.anguage Function Examples of LLanguage Forms

Expressing needs and likes Indirect/ direct object, subject/ verb
agreement, pronouns

Describing people, places, and Nouns, pronouns, adjectives
things

Describing spatial and temporal Prepositional phrases
relations

Describing actions Present progressive
tense, adverbs

Retelling/relating past events Past tense verbs, perfect aspect
(present and past)

Making predictions Verbs: future tense, conditional mode

Asking Informational Questions Verbs and verb phrases in questions




Realia Timelines Pair

Visuals Graphic organizers Small group

Video Charts Use of L1

Hands-on Technology




LISTENING

* Point 1o stated pictures,
words, phrases

* Follow one-step oral
directions

* March oral statements
to objects, figures or

* Sort pictures, objects
according to oral
instructions

* Follow two-step oral
directions

* March information

* Locate, select, order
information from oral
descriptions

* Follow multi-step oral
directions

* Categorize or sequence

* Comparc/contrast
functions, relationships
from oral information

* Analyze and apply oral
information

* Identify cause and effect

Draw conclusions from
onal information
Construct modek based
on oral discourse

Make connections from
onal discourse

iflustrations

from oral descriptions to

objects, illustrations |

oral information using

from omal discourse

- pictures, objects

* IName objects, people, |

* Ask WH-quetions |

[+ Formulate hypotheses,

* [iscuss storics, issucs,

* Engage in debates
Exnlain of

L~ pigura = it concepts
* Answer WH- (who, what, objects, people * Describe processes, * Give speeches, oral give examples and justify
—when, where, whichy | * Restarefes | proccdurss TCports TS POTSTS
questions * Retell stories or events * Offer creative solutions 1o | Xpress an €
issues, problems points of view

* March icons and symbols
to words, phrases or

* [demify concepts about

printand text fearures

* Locate and classify
information
o Identify f L explici
MEsSages

* Sclect angnage pattems
associated with facts

processes

¢ Use context clues to
determine meaning of
words

* Sequence pictures, events,

* Interpret information or
data

« Find details 1}
main ideas

* Identify word families,
figures of speech

Conduct research to
glean information from

Draw conclusions from
explicit and implicit text

* Label objects, pictures,
diagrams

* Draw in response to a
prompt

* Produce kons, symbols,

* Make lists

* Produce drawings,
phrases, short sentences,
notes

* Give information

words, phrases 1o convey

requested from oral or
written directions

* Produce bare-bones
expository or narrative
texts

* Compare/contrast
information

* Summarize information
from graphics or notes

* Editand revise writing

* Create original ideas or
deailed responses

Apply information to
new contexts

React to multipk genres
and discourses

Author mukiple forms/

[+ Diescribe events, people,

messages

processes, procedures

genres of writing




ELD STANDARD 4: The Language of Science EXAMPLE TOPIC: Dependent & independent variables

CONNECTION: Next Generation Science Standards, Physical Sciences, Chemical Reactions PS1-5 (High School): Apply scientific
principles and evidence to provide an explanation about the effects of changing the temperature or concentration of the reacting
particles on the rate at which a reaction occurs.

EXAMPLE CONTEXT FOR LANGUAGE USE: Students will discuss the design of an experiment (e.g., reaction rate of photosynthesis) to
test the effect of modifying a variable. Groups will perform the experiment and discuss their observation on the impact of the
specific variable. Finally, they will give a formal presentation on the results.

COGNITIVE FUNCTION: Students at all levels of English language proficiency ANALYZE the effect of modifying a
variable in an experiment.

Level 1 Level 3 Level 5
Entering Developing Bridging

Explain the effects of |
modifying a variable
using sentence frames
and graphiéorganizers
in small . in small groups.

SPEAKING
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]
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>
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TOPIC-RELATED LANGUAGE: Students at all levels of English language proficiency interact with grade-level words and
expressions, such as: dependent and independent variables, control and experimental groups, quantitative and
gualitative data.




Linguistic
Complexity
Discourse
Level

Levels 1-3

Levels 2-4

[llustrated Word Bank:

independent variable
dependent variable
water

CO2 Carbon dioxide
stayed the same
changed

The independent variable was
carbon dioxide.

We changed the amount of
CO2

each time. We saw the
reaction slow down with less
carbon dioxide and it did not
occur without carbon dioxide.

In our experiment, varying the amounts of
carbon dioxide impacted the reaction.
First, we dissolved sodium bicarbonate in
water to release CO2, our independent
variable. We knew how much COz2 to use
because we had the chemical equation for
photosynthesis. Decreasing the amount of
CO2 in the experimental groups slowed
down the reaction rate. Removing the
carbon dioxide resulted in no reaction

Language
Forms &
Conventions
Sentence
Level

stayed the same
changed

We saw... with ... and it ...

varying, decreasing, removing

Vocabulary
Usage
Word/Phrase
Level

stayed the
same/changed
same/different
slow/fast

changed
reaction
each time
without

impacted

dissolve

release

chemical equation
photosynthesis
resulted in




Sentence Frames

We saw the slow down with less , and it stayed the same

without




independent CO2 Carbon
variable l dioxide
)

Dependent

dependent variable Variable stayed the same

L

3 3

changed

Gl T




S0Ls & CONTENT OBJECTIVES: New Framework




READING VDOE STANDARDS OF LEARNING (2011)

3.5 The student will read and demonstrate comprehension of fictional texts, literary
nonfiction, and poetry

e. Summarize plot events
j. Identify theme

4.5 The student will read and demonstrate comprehension of fictional texts, literary
nonfiction texts, and poetry

b. Identify theme(s)

c. Summarize events in the plot

5.5 The student will read and demonstrate comprehension of fictional texts, literary
nonfiction, and poetry

a. Summarize plot events using details from the text
b. Discuss the impact of setting on plot development
d. Identify theme(s)
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SOLs Content Objectives: Group Work

3.5 The student will read and demonstrate comprehension of
fictional texts, literary nonfiction, and poetry m

e. Summarize plot events
j. Identify theme

4.5 The student will read and demonstrate comprehension of
fictional texts, literary nonfiction texts, and poetry

b. Identify theme(s)

c. Summarize events in the plot

5.5 The student will read and demonstrate comprehension of
fictional texts, literary nonfiction, and poetry

a. Summarize plot events using details from the text
b. Discuss the impact of setting on plot development

d. Identify theme(s)

®







VISUAL OUTLINE OF THE CHAPTER/SECTION: CREATING A
SCHEMA

“ L

1. Image 1: Student Created

2. Image 2: Student Created

3. Image 3: Student Created




< Language Variation Chart
<+ Theme and Plot Chart




SOME EXAMPLES OF LANGUAGE VARIATIONS

* Derivational Morphemmes

o s wmgE EE v e ER avan s mmnall Hiss ™Noew words sassd Bis W esaaniongs
Ll ECER T T
1. -ment RV N | Sowvermn; to contral govemment; group of people who
something control something/ country
= —ful N A Cheer. shout of praise Cheeaerful; feeling happy
- Iy AV Ye LV Cheer; give shouts of Cheerily. with happy feeling
praise
A ness AN Sad; unhappy looking Sadness; the siate of being
unhappy
5 —-an [ B Fright: feels fear Frighten; making somebody feels
fear
S —able AYAY-Y Laugh; mak e the Laughable; causing people to laugh

sounds that exprass

amusarrment

Source: Google Images O
v.w ()



THEME 12y

*Theme 1s larger message about life that
the author wants you to understand.

*Think about characters to determine
themes:

+How are the characters feeling?
<»What have the characters learned?

+*How have the characters grown or
changed?




?
THEME é

[’\f

if&

=Tip #1: Use concrete ideas to build to
abstract themes.

=Tyler 1s scared of strangers from other
countries.

*Tyler does not want to spend time with the
girls.

=Tyler 1s upset about all of new people on the
farm.

*Theme: Change is difficult.




ﬁ? é%
THEME B
l N
=Tip #2: Use key questions to build to abstract.

=Why do you think Mari in the barn?

=What do you notice about Mari and Tyler after they
spend time together in the barn?

=What do Mari and Tyler have in common? What are
their differences?

Theme: Friendship can form when you don’t
expect 1t.

=]t is important to be Accepting (Acceptance) of
others beliefs.




? é%
THEME S8R
=Tip #3: Connect to student background

knowledge.

=Have you ever done something you think is
right, but you are afraid you might get in
trouble for it?

*Theme: It is difficult to be Courageous when
you have to take a risk or face a challenge.




THEME

Friendship%

Wiari arnd T'ylexr
loolk at thhe
stars throuch
thh e telescope
arnd talls abouwut
thheir Families.

AAfFter sperndinges
tirme withh MWMiari|
inn thhe barxr»
wihat does
"T'ywilexr thhimlxc
abouwut hexr-7
How do youw
Iy oW

Have o ever
beemnn Forced to
spernnid tirmme
withh, someone
oL did 2ot
Ixsmnow? Whhat
happened?

|
Change4|‘

P

T yvwler-" s dad
huurt his arm.,
SO XLEeW
worlkers corme
to thhe Far-rmm to

help.

WWith his dad
hurt, I'ylex
helps thhe
worliers adjust
thhe millsexr on
thhe skittish
COW S .

Has somethhinoc
ever happened
ira youwurxr life
thhat rImmade
thhinmnos very
differexnnt thihax
wihhat thhey
were before?




THEME & PLOT

"T'hexrmme P

Plot N

Chancce is difficult.

"Tyler’s rmothher wants
Ihizrm to rmeet thhe irls
next doorx.

Frienndship carn Forxrm
wihheryxry you doxn’’t
expect it.

MMari sets upset when
her sisters tell T'ylerx
she was borxn ina
Mexico.

Acceptance car
create mew
Fr-iemnmdships.

T yler Firands IWVMIari i
thhe bar-»nn axrnd thhey
look at thhe stars
throucsh his telescope.

CouraDge IMearns
talking a rislkk and
ofternn doirne
somethingeg thhat is
terrifyinncs.

T yvler’s parents talls to
Ihizm about thhe rislks
imnvolving the mew
worlkers orn thhe
Farrmnms.




WIDA CAN DO DESGRIPTORS: MPIs &
LANGUAGE FEATURES




WIDA CAN DO DESCRIPTORS: MODEL PERFORMANCE
INDICATORS: SOL 4.5.b

Cognitive Students will be able the theme(s) of the story.
Function

LEVEL 2: EMERGING

Reading
Students will match the themes found in the chapter with specific

supporting ideas (details) while using a matching puzzle created for this
purpose and working with a partner. Students may use their L1

Topic related Students at all levels of English language proficiency interact with grade-
language level words and expressions, such as: theme and supporting details/ideas.

Task-related The theme of is supported by because
sentence frame I believe the theme of goes with because




LEVELS

DISCOURSE LEVEL

Linguistic
Complexity

SENTENCE LEVEL

Language Forms and
Conventions

WORD/PHRASE
LEVEL

Vocabulary Usage

WIDA Can Do Descriptors: Language Features:

1-3

The theme of the story is............ because.............

Verb to be (present simple)
Because as a conjunction
Capital and punctuation

Theme, story, chapter




LEVEL 1: ENTERING

The theme 1s provided 1n sentence
strips with a visual representation
attached.

mPoint to the theme




4.5 The student will read and demonstrate comprehension
of fictional texts, literary nonfiction texts, and poetry

c. Summarize events in the plot



4.5 THE STUDENT WILL READ AND DEMONSTRATE COMPREHENSION OF FICTIONAL TEXTS, LITERARY
NONFICTION TEXTS, AND POETRY

C. SUMMARIZE EVENTS IN THE PLOT

MPIs: WIDA Can Do Descriptors Language Features
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EXAMPLES OF RECIPROCAL
TEACHING

Colorin Colorado

http://www.youtube.com/watch?v=rbnwBVr]VdY&list=PLC5C31E95966A9BCO




RECIPROCAL TEACHING: THE CONVENTIONAL
MODEL

sNote: The leader role shifts to another
student a new time a new section 1s
read. -




RECIPROCAL TEACHING TASKS

Reader

1. You will read one paragraph to your group and then stop.

2. You will ask members of your group for help with
pronunciation or intonation if you need to

Clarifier

1. Your job is to pick out any vocabulary words or phrases that are
new or difficult

2. Underline or circle those words or phrases
3. Context clues and clarifying the passage
4. Use sentences like the ones below:

I don’t understand the word

One word I don’t understand is

What does it mean?




RECIPROCAL TEACHING TASKS

Questioner
1. You will ask questions about the paragraph one of your group members just
read

2. You will ask teacher-like questions. Also, try to produce some of your own

Predictor
1. You will ask what will happen next?

2. What clues tell you what would happen next?

Summarizer
1. You will explain what happened in the previous paragraph

2. Use summarize stems like the ones below
O This paragraph is mostly about
O The author is trying to tell me




WHEN CAN RECIPROCAL TEACHING BE IMPLEMENTED?

= It depends on the standard.
= When working with students at different language proficiency language levels.
= During 20 to 30 minute block.
= Follow up.

= Reflection on the activity.

= Observation memos
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