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To develop an understanding of how to 
scaffold reading comprehension in ESL 
classrooms

To connect instruction to the child’s 
biography.

To adapt culturally and linguistically 
responsive strategies to your own classroom

To engage in new theories and practices 
associated with ESL instruction

To implement Can do Descriptors (MPIs), 
reciprocal teaching and additional strategies. 



Warm up activity/mini lesson
Comprehension Connections by 
Tanny McGregor





In 2013-2014, public schools in 
Virginia served 93,995 EL
(English learners) students.

Not if, but when…



In Virginia, 7% of 4th grade English learners 
(ELs) performed at or above proficient in 
reading.
In Virginia, 41% of 4th grade non-English 
learners performed at or above proficient in 
reading.



 Modifications and Accommodations: ?
 Informational Density (Wong Fillmore & Fillmore, 2011)

 Access to text complexity (de Oliveira & Schleppegrell, 2014)

 Access to grade and content level materials.



Lau v. Nichols (1974)

(1) Identifying and evaluating national-origin-minority students' English-language 
skills.

(2) Determining appropriate instructional treatments.

(3) Deciding when LEP (limited English Proficiency) students were ready for 
mainstream classes.

(4) Determining the professional standards to be met by teachers of language-
minority children.



Castañeda v. Pickard (1981)

(1) Based on a sound educational theory.

(2) Implemented effectively with sufficient resources and personnel.

(3) Evaluated to determine whether they are effective in helping students overcome 
language barriers.



https://www.youtube.com/watch?v=0ZBv88-
FKnw&index=1&list=PLoU659hwTdDbTXZZXpI0qIHUGUkkaxBZe



 https://www.youtube.com/watch?v=uUiXtCgq19M





PIES-KAGAN (1981)-COOPERATIVE LEARNING STRATEGIES
INCREASING



 Literacy is biographical, fundamental, and research based. 

Biographical Socio-cultural, linguistic, academic, and cognitve

Fundamental Listening, speaking, reading, and writing

Research-based Phonemic awareness, phonics, vocabulary, 
comprehension, and fluency 



Sociocultural 
Dimension 

Love, laughter, life Socialized to literacy based on culture/family 
background?
What type of resources and literacy experiences has the 
student had within the home?
How is reading perceived, defined, and how does this fit 
the teacher/school definition?

Linguistic 
Dimension 

Comprehension 
L1 & L2; 
communication L1 
& L2; expression 
L1 & L2

Native language use as a resource to support ELs literacy
What stage of language acquisition is the EL in? How is 
literacy instruction accommodated to meet EL’s language 
proficiency level?

Academic 
Dimension 

Access,
engagement, and 
hope 

What literacy skills does the student bring to the 
classroom based on her/his prior academic experience?
Challenging tasks?

Cognitive 
Dimension 

Know, think, and 
apply 

Building on existing cognitive and language assets to 
promote literacy development 
Learning strategies taught to promote the cognitive 
academic language skills of ELs?





Santiago is a 9 year old student in 4th grade. His family is from
Ecatepec, Mexico where his parents ran a floral business. He,
along with his father, mother, and sister have been in the
United States for three years. His father now works at a local
soybean farm. When using his first language Santiago reads
and writes on a 4th grade level. In Spanish his writing is
expressive and shows many elements of creativity. Santiago
can understand short conversations in English on simple topics.
Santiago does best when presented with concepts that are
familiar or when the teacher uses nonverbal cues to help present
information. When Santiago speaks he relies on gestures and
repetition to express himself. When reading in English, he
understands basic narrative text but his reading fluency and
comprehensions tests below grade level. He relies on contextual
and visual cues to aid in comprehension. Santiago has
consistently identified the main idea and supporting details of
passages. He can write simple notes in English and make brief
journal entries using basic vocabulary and common language
structures. His writing in his L2 shows specific grammatical
issues. Santiago loves to draw and if often doodling on the
margins of his papers. Santiago does not speak up in class or in
group work but has become close to a girl in the class named
Olivia. He often talks to her and plays with her at recess. When
they are together they often read comic books or play soccer.

Santiago



Students’ language 
proficiency levels Students’ cognitive

abilities/multiple 
proficiencies

Remembering
Understanding 

Applying 
Analyzing 
Evaluating 
Creating 

Language
Development 

Stages 

WIDA

Pre-
production 

Entering 

Early-
production

Emerging

Speech
emergence 

Developing 

Intermediate 
Fluency 

Expanding 

Advance Bridging 





Pensando
en español



Content Specific 
Vocabulary/ 

Academic 
Terminology  



Content Specific 
Vocabulary/ 

Academic 
Terminology  

Photosynthesis

The process by which green plants and some 
other organisms use sunlight to synthesize foods
from carbon dioxide and water. Photosynthesis in 
plants generally involves the green pigment 
chlorophyll and generates oxygen as a byproduct. 

(Oxford English Dictionary)



(LANGUAGE FUNCTION) 
LANGUAGE FOR ACADEMIC PURPOSES

The process by which green plants and some other organisms use sunlight to synthesize 
foods from carbon dioxide and water. Photosynthesis in plants generally involves the 
green pigment chlorophyll and generates oxygen as a byproduct. 

(Oxford English Dictionary)

Content-Specific Vocabulary: photosynthesis, carbon dioxide, chlorophyll, oxygen, 
green plants, organisms. 

Language Features: verbs: present tense including (3rd person singular and plural), adverbs, 
and infinitives. 





FEATURES OF ACADEMIC LANGUAGE



WIDA PERFORMANCE DEFINITIONS FOR LISTENING/READING



Organization of the Standards









Can Do Descriptors for English Language Proficiency; PreK‐12



COGNITIVE FUNCTION: Students at all levels of English language proficiency ANALYZE the effect of modifying a 
variable in an experiment.

SP
EA

KI
N
G

Level 1
Entering

Level 2
Emerging

Level 3
Developing

Level 4
Expanding

Level 5
Bridging

LEVEL 6 ‐REACHIN
G

Describe the effects 
of modifying a 
variable using 
illustrated word banks 
in small groups.

Give examples of the 
effects of modifying a 
variable using illustrated 
word banks and 
sentence frames in small 
groups.

Explain the effects of 
modifying a variable 
using sentence frames 
and graphic organizers 
in small groups.

Discuss the effects of 
modifying a variable 
using sentence frames 
and graphic organizers 
in small groups.

Report on the 
effects of modifying 
variable in small 
groups.

TOPIC‐RELATED LANGUAGE: Students at all levels of English language proficiency interact with grade‐level words and 
expressions, such as: dependent and independent variables, control and experimental groups, quantitative and 
qualitative data.

ELD STANDARD 4: The Language of Science EXAMPLE TOPIC: Dependent & independent variables
CONNECTION: Next Generation Science Standards,  Physical Sciences, Chemical Reactions PS1‐5 (High School): Apply scientific 
principles and evidence to provide an explanation about the effects of changing the temperature or concentration of the reacting
particles on the rate at which a reaction occurs.

EXAMPLE CONTEXT FOR LANGUAGE USE: Students will discuss the design of an experiment (e.g., reaction rate of photosynthesis) to 
test the effect of modifying a variable.  Groups will perform the experiment and discuss their observation on the impact of the 
specific variable.   Finally, they will give a formal presentation on the results.  



Levels 1‐3 Levels 2‐4 Levels 3‐5

Level 6 ‐Reaching

Linguistic 
Complexity
Discourse
Level

Illustrated Word Bank:
independent variable
dependent variable
water
CO2 Carbon dioxide
stayed the same
changed

The independent variable was 
carbon dioxide.
We changed the amount of 
CO2 
each time.  We saw the 
reaction slow down with less 
carbon dioxide and it did not 
occur without carbon dioxide.   

In our experiment, varying the amounts of 
carbon dioxide impacted the reaction.  
First, we dissolved sodium bicarbonate in 
water to release CO2, our independent 
variable.  We knew how much CO2 to use 
because we had the chemical equation for 
photosynthesis.  Decreasing the amount of 
CO2 in the experimental groups slowed 
down the reaction rate.  Removing the 
carbon dioxide resulted in no reaction

Language 
Forms &
Conventions
Sentence 
Level

stayed the same
changed

We saw… with … and it … varying, decreasing, removing

Vocabulary
Usage
Word/Phrase 
Level

stayed the
same/changed
same/different
slow/fast

changed
reaction
each time
without

impacted
dissolve
release
chemical equation
photosynthesis
resulted in



We saw the _______ slow down with less _________, and it stayed the same 
without___________.

In our experiment, varying the amounts of _____________ impacted the reaction.  

Decreasing the amount of _______________ in the experimental groups 
____________ the reaction rate. 

Removing the __________ resulted in no reaction.

Sentence Frames



ILLUSTRATED WORD BANK:

independent 
variable

CO2 Carbon 
dioxide

dependent variable stayed the same

water changed





READING VDOE STANDARDS OF LEARNING (2017)

3.5  The student will read and demonstrate comprehension of fictional texts, literary 
nonfiction, and poetry

e. Summarize plot events
j. Identify theme

4.5  The student will read and demonstrate comprehension of fictional texts, literary 
nonfiction texts, and poetry

b. Identify theme(s)

c. Summarize events in the plot

5.5  The student will read and demonstrate comprehension of fictional texts, literary 
nonfiction, and poetry

a. Summarize plot events using details from the text

b. Discuss the impact of setting on plot development

d. Identify theme(s) 



SOLs

3.5  The student will read and demonstrate comprehension of 
fictional texts, literary nonfiction, and poetry

e. Summarize plot events
j. Identify theme

4.5  The student will read and demonstrate comprehension of 
fictional texts, literary nonfiction texts, and poetry

b. Identify theme(s)

c. Summarize events in the plot

5.5  The student will read and demonstrate comprehension of 
fictional texts, literary nonfiction, and poetry

a. Summarize plot events using details from the text

b. Discuss the impact of setting on plot development

d. Identify theme(s) 

Content Objectives: Group Work

 __________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________





CREATING A 
SCHEMA

Outline Visual Representation 

1._________________________ Image 1: Student Created 

2._________________________ Image 2: Student Created 

3._________________________ Image 3: Student Created 



 Language Variation Chart 

 Theme and Plot Chart



Source: Google Images 



THEME

Theme is larger message about life that 
the author wants you to understand.
Think about characters to determine 
themes:
How are the characters feeling?
What have the characters learned?
How have the characters grown or 
changed?



THEME
Tip #1: Use concrete ideas to build to 
abstract themes.
Tyler is scared of strangers from other 
countries.
Tyler does not want to spend time with the 
girls.
Tyler is upset about all of new people on the 
farm.

Theme: Change is difficult.



THEME

Tip #2: Use key questions to build to abstract. 
Why do you think Mari in the barn?
What do you notice about Mari and Tyler after they 
spend time together in the barn?
What do Mari and Tyler have in common? What are 
their differences?

Theme: Friendship can form when you don’t 
expect it. 
It is important to be Accepting (Acceptance) of 
others beliefs. 



THEME
Tip #3: Connect to student background 
knowledge. 
Have you ever done something you think is 
right, but you are afraid you might get in 
trouble for it?
Theme: It is difficult to be Courageous when 
you have to take a risk or face a challenge. 



THEME



THEME & PLOT 





SOL 4.5.b
Cognitive
Function 

Students will be able to identify the theme(s) of the story.

Reading 
LEVEL 2: EMERGING 

Students will match the themes found in the chapter with specific 
supporting ideas (details) while using a matching puzzle created for this 
purpose and working with a partner. Students may use their L1

Topic related 
language 

Task-related 
sentence frame

Students at all levels of English language proficiency interact with grade-
level words and expressions, such as: theme and supporting details/ideas.

The theme of ____________is supported by ________ because_______.
I believe the theme of ____________goes with _______because_______.



WIDA Can Do Descriptors: Language Features: SOL (4.5.b)

LEVELS 1-3

DISCOURSE LEVEL

Linguistic 
Complexity 

The theme of the story is………… because………….

SENTENCE LEVEL 

Language Forms and 
Conventions 

Verb to be (present simple)
Because as a conjunction 
Capital and punctuation

WORD/PHRASE
LEVEL

Vocabulary Usage 

Theme, story, chapter



The theme is provided in sentence 
strips with a visual representation 
attached.
Point to the theme



4.5  The student will read and demonstrate comprehension 
of fictional texts, literary nonfiction texts, and poetry

c. Summarize events in the plot



MPIs: WIDA Can Do Descriptors 

 __________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________

Language Features 

 __________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________
__________________________________

4.5  THE STUDENT WILL READ AND DEMONSTRATE COMPREHENSION OF FICTIONAL TEXTS, LITERARY 
NONFICTION TEXTS, AND POETRY





Colorin Colorado

http://www.youtube.com/watch?v=rbnwBVrJVdY&list=PLC5C31E95966A9BC0



Note: The leader role shifts to another 
student a new time a new section is 
read. 



Reader
1. You will read one paragraph to your group and then stop.
2. You will ask members of your group for help with 

pronunciation or intonation if you need to

Clarifier 
1. Your job is to pick out any vocabulary words or phrases that are 

new or difficult 
2. Underline or circle those words or phrases
3. Context clues and clarifying the passage 
4. Use sentences like the ones below:

I don’t understand the word
One word I don’t understand is
What does it mean?



Questioner 
1. You will ask questions about the paragraph one of your group members just 

read
2. You will ask teacher-like questions. Also, try to produce some of your own

Predictor
1. You will ask what will happen next?
2. What clues tell you what would happen next?

Summarizer
1. You will explain what happened in the previous paragraph 
2. Use summarize stems like the ones below

 This paragraph is mostly about
 The author is trying to tell me



 It depends on the standard.

 When working with students at different language proficiency language levels.

 During 20 to 30 minute block.

 Follow up.

 Reflection on the activity.

 Observation memos
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