










http://education.wm.edu/academics/oteps/index.php
mailto:adlawrence@wm.edu
mailto:lljohnson@wm.edu












https://www.ccsso.org/sites/default/files/2017-12/2013_INTASC_Learning_Progressions_for_Teachers.pdf
https://www.ccsso.org/sites/default/files/2017-12/2013_INTASC_Learning_Progressions_for_Teachers.pdf
https://www.doe.virginia.gov/teaching-learning-assessment/instruction
https://www.doe.virginia.gov/teaching-learning-assessment/teaching-in-virginia/performance-evaluation/teachers









https://www.doe.virginia.gov/teaching-learning-assessment/teaching-in-virginia/performance-evaluation/teachers
https://www.doe.virginia.gov/teaching-learning-assessment/teaching-in-virginia/performance-evaluation/teachers






https://www.ets.org/praxis/va/test-takers/plan-your-test/licensure-requirements.html
https://www.redcross.org/take-a-class/cpr






http://education.wm.edu/currentstudents/studorgs/svea/index.php



https://forms.office.com/Pages/ResponsePage.aspx?id=Prw8uR1mWECGk6iXuSS419NcoHW1MaFCu_Ps4wMmCWZUMk9ITkxFS1pGTUdBS0lNMU9VVzVGV0hEUy4u



http://www.doe.virginia.gov/testing/index.shtml



http://www.wm.edu/offices/deanofstudents/services/studentaccessibilityservices/



http://www.wm.edu/offices/deanofstudents/services/studentconduct/studenthandbook/honor_system/index.php



https://www.doe.virginia.gov/programs-services/student-services/prevention-strategies-programs/child-abuse-neglect































W \/ I 2026-2027 TEACHER EDUCATION HANDBOOK

To assist local school divisions in their efforts to locate and hire qualified teachers, the School of
Education has adopted a policy that allows teacher candidates to be hired simultaneously to or during
the student teaching experience. For a teacher candidate enrolled at W&M to be hired as a teacher
prior to the completion of the preparation program, the following conditions must be met:

The teacher candidate cannot hold a Graduate Assistantship.
The teacher candidate must attend all courses typically taken while student teaching.

3. The Director of Field and Clinical Experiences, in consultation with the university supervisor,
must approve early-hire or contractual teaching in advance. The teacher candidate must
complete the regular application and hiring procedures for the school division in order to serve
as a long-term substitute or a full-time teacher. This typically involves completion of an
application, interview, and background check. The teacher candidate must follow all
requirements of the local school division when identified and hired as a substitute teacher or
full-time teacher. Remuneration is the responsibility of the school division.

4. The hiring school division must assign the teacher candidate to the appropriate grade level and
subject area(s) for the degree program in which the teacher candidate is enrolled.

5. The hiring school division, in consultation with the Director of Field and Clinical Experiences and
the university supervisor, must assign a mentor teacher who is licensed and endorsed in the
area of the teaching candidate. The mentor teacher must fulfill the responsibilities of the
traditional cooperating teacher, including formal observation, conferencing, and evaluation.
The mentor teacher must work in collaboration with the university supervisor.

6. The School of Education will provide supervision and evaluation of the teacher candidate
through a university supervisor, who will conduct the required number of observations and
conferences and will complete midterm and final evaluations. Assignment of a grade for the
student teaching course remains solely with the university supervisor and the School of
Education. Completion of contractual teaching with a school division does not guarantee
successful completion of the student teaching course or the seminar.
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across multiple semester for undergraduates. Consult the appendix for the Practicum Hours
Requirements table.

3. How many hours are required in internship?

Internship occurs during the last semester of your program, with the exception of Special Education
students, who complete two semesters of internship. Preservice teachers spend approximately 15
weeks at their school site during the internship semester, and follow the K-12 bell and calendar
schedule. Preservice teachers intern at their school site full-time Monday through Friday throughout
student teaching, and take the K-12 Spring Break rather than the W&M Spring Break. All teacher
candidates in Virginia are required to complete a minimum of 10 consecutive weeks of successful full-
time student teaching, completing a minimum of 300 hours in internship which shall include at least
150 hours spent in direct teaching. Please note that nearly all W&M teacher candidates accrue far
more than the minimum required hours for licensure during their internship experience. Most W&M
teacher graduates also report that the semester spent in student teaching is the most important
experience in preparing them for the profession.

4. What assessments are completed in SLL during field experiences?

Evaluation of Professional Dispositions: The Evaluation of Professional Dispositions occurs midway
through each semester spent in practicum and internship. Both the preservice teacher and cooperating
teacher complete the Evaluation of Professional Dispositions.

Student Teaching Evaluation: The Evaluation of Student Teaching occurs midway through student
teaching (formative) as well as at the culmination of student teaching (summative). The preservice
teacher, cooperating teacher, and university supervisor all complete the Evaluation of Student
Teaching.

5. In addition to practica and internship, how do | use SLL in my academic courses?

Some of your courses may require you to submit a key assessment. Key assessments are assignments
that are required across a program (e.g a lesson plan). If a course has a key assessment, you will have
that assessment listed as an “Assignment” on your SLL Dashboard tab during the semester in which the
assessment (or assignment) is due.

6. Where do | get help with Student Learning & Licensure?

SLL includes a robust page of helpful tutorials and FAQs in their Help Menu, which you can access once
you are logged in. Within the School of Education, the Assistant Dean for Assessment, Accreditation
and Accountability, Dr. Scott Radimer, is the SLL administrator, and can assist with SLL related
guestions or concerns.
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LICENSURE GUIDELINES

Upon completion of the state-approved teacher preparation program at William & Mary, teacher
candidates are eligible to apply to the Virginia Department of Education (VDOE) for a renewable license
to teach in Virginia. Please note that teacher candidates must apply to the state in order to receive a
license to teach. All preservice teachers applying for an initial teacher license will apply using the
Virginia Department of Education’s Online Licensure System. Teacher candidates cannot complete an
application for licensure until after their degree confers. A teacher candidate who has to extend their
program of study (e.g. due to not taking and passing a required assessment, or due to having to retake
a course, etc.) will likewise have to wait on completing the application for licensure in Virginia. Licenses
are processed after the license application has been submitted and paid. License application fees in
Virginia are $100 for in-state students, and $150 for out-of-state students. It is the responsibility of the
applicant to pay the license application fee. A checklist of all items required for a license application
can be found on the VDOE’s Teacher Licensure site, and in the appendix of this Handbook. After the
application has been submitted to the VDOE, students should contact the VDOE directly with any
follow up questions.

TESTING REQUIREMENTS

All required licensure tests are also graduation requirements; therefore, the appropriate tests must
be completed regardless of a teacher candidate’s decision to apply for licensure in Virginia. Some tests
can take more than a month in between the test date and score report; thus, it is in preservice
teachers’ best interest to complete all assessments prior to student teaching. Degrees will not confer
until all assessments have been completed and passed. Teacher candidates are required to achieve
passing scores on the professional teacher’s assessments prescribed by the State Board of Education.

The assessments required for licensure vary by individual content and program areas. They include: (1)
Praxis Subject Assessment, and (2) Teaching Reading: Elementary. Registering for and completing these
assessments are the student’s responsibility. Please code William & Mary as a school recipient on all
tests.

(1) Praxis Subject Assessments

Praxis Subject Assessments are tests that measure general and subject-specific content
knowledge that you need for beginning teaching. Passing a Praxis Subject Assessment for your
program is a graduation and licensure requirement in the following endorsement areas:
Elementary PK-6, Secondary 6-12, and ESL PK-12.

It is the student’s responsibility to register for and take the appropriate Praxis test. This is done
through the Virginia ETS website. A Study Companion and additional resources to aid in
preparing for this test can also be found on this website, including test codes and passing scores
for each endorsement area.
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SUMMARY OF MILESTONES FOR TEACHER CANDIDATES

The following list summarizes the major milestones for completing the teacher preparation program in
the William & Mary School of Education. Please note that this list is not exhaustive and that several of
the items can overlap in terms of sequence. It is intended as an overview for students to use in
planning and ensuring completion of all requirements.

1. Successfully complete all courses in the teacher preparation program.

2. Successfully complete all practica experiences in the teacher preparation program.

3. Successfully complete other major requirements if getting a dual major (undergraduates only).

4. Successfully complete the following tests needed for graduation:

a. Praxis Subject Assessment (elementary, secondary, and ESL)

b. Teaching Reading (elementary and special education)

5. Successfully complete certified training in first aid, CPR, and AED use, including a hands-on
portion.

6. Successfully complete all additional statutory requirements (online training modules) as
prescribed by the Code of Virginia for licensure.

7. Apply for graduation (with the Office of Academic Programs) by July 1 for January graduation
and by October 1 for May or August graduation.

8. Apply for licensure. Applications for licensure cannot be completed until the student’s degree
has been conferred.
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APPENDIX
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A. EVALUATION OF PROFESSIONAL DISPOSITIONS

Teacher Candidate:

Cooperating Teacher:

2026-2027 TEACHER EDUCATION HANDBOOK

School:

Date:

Number of semesters (including present) that the teacher candidate has been placed with you:

DEMONSTRATES PROFESSIONALISM

Comes to class
and field work
prepared and
with needed
materials

Exhibits
punctuality and
attendance

Responds to
emails and
requests in a
timely manner

Emerging (1)

Sometimes comes
to class or field
work with pre-
approved lesson
plans /
assignments.

Has considered
needed materials
but has not fully
prepared them.

Sometimes arrives
at school and
meetings on time.

and/or
Attendance is
irregular, and/or
absences are not
communicated to
the CT & USin
advance or as soon
as possible.

Responds to
emails and
requests with
some prompting or
reminders and/or
needs reminders
or prompts to
respond in a timely
manner.

Developing (2)

Usually comes to
class or field work
with pre-approved
lesson plans /
assignments.
Needed materials
have been
considered but
may not be 100%
prepared (e.g.;
copies are not
made ahead of
time).

Typically arrives at
school and
meetings on time.

and/or
Attendance is
regular; but, one
or more absences
are not
communicated to
the CT & USin
advance or as soon
as possible.
Responds to
emails and
requests with
minimal reminders
or prompting.

Meets
Expectations (3)
Consistently comes
to class/field work
with pre-approved
lesson plans /
assignments and
all needed
materials.

Consistently
arrives at school
and meetings on
time.

and/or
Attendance is
consistently good,
and any absence is
communicated to
the CT & USin
advance or as soon
as possible.
Consistently
responds to emails
and requests in a
timely manner
(within 48 hours)
with no reminders.

Exceeds
Expectations (4)
Always comes to

class / field work

with pre-approved
lesson plans and
all needed
materials.

Always arrives at
school and
meetings on time.

and/or
Attendance is
regular (100%),
and any absence is
communicated to
the CT & USin
advance or as soon
as possible.

Always responds
to emails and
requests in a
timely manner
(within 48 hours)
with no reminders.
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Respects and
adheres to the
ethical standards
of practice

Maintains
professional
boundaries with
students and
colleagues

Demonstrates
appropriate
maturity and
self-regulation
when discussing
sensitive issues

Exudes
"Teacher
Presence”

Demonstrates
limited knowledge
of applicable legal
requirements (e.g.,
confidentiality)
and ethical
standards.
Requires repeated
prompting for
consistent
adherence in
practice.

Often shares
information that is
not relevant to the
role of a teacher
with students or
colleagues (e.g.;
social life).

and/or

Often interacts
with students in a
“friend” role
rather than a
teacher role.
Rarely models civil
discourse when
discussing
sensitive issues,
may not
acknowledge
multiple
viewpoints, may
engagein
criticizing
individuals, or use
inflammatory
language.

Fails to present
instruction clearly
and
enthusiastically.
Does not move
around the room.
Speaking volume is
low. Struggles to
command student
attention.

Demonstrates
knowledge of
applicable legal
requirements (e.g.,
confidentiality)
and ethical
standards but
requires some
prompting for
consistent
adherence in
practice.
Occasionally
shares information
that is not relevant
to therole of a
teacher (e.g.;
social life).

and/or
Sometimes
interacts with
students in a
“friend” role
rather than
teacher.
Sometimes models
civil discourse
when discussing
sensitive issues by
acknowledging
multiple
viewpoints,
criticizing ideas not
individuals, and
avoiding
inflammatory
language.

Inconsistently
presents
instruction clearly
and
enthusiastically.
Volume needs
improvement. May
struggle to
command
attention.
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Demonstrates
knowledge of
applicable legal
requirements (e.g.,
confidentiality)
and ethical
standards and
requires minimal
prompting for
consistent
adherence in
practice.

Rarely shares
information that is
not relevant to the
role of a teacher
with students or
colleagues (e.g.;
social life).
Occasionally
interacts with
studentsin a
“friend” role
rather than a
teacher role.
Usually models
civil discourse
when discussing
sensitive issues by
acknowledging
multiple
viewpoints,
criticizing ideas not
individuals, and
avoiding
inflammatory
language.

Usually presents
instruction clearly
and
enthusiastically.
Speaking volume is
appropriate.
Usually able to
command the
attention in the
room.

Demonstrates
knowledge of
applicable legal
requirements (e.g.,
confidentiality)
and ethical
standards and
adheres to them
independently and
consistently in
practice.

Shares only
relevant
information about
personal life
(interests, hobbies,
etc.) with students
and colleagues.
Consistently
interacts with
students as a
teacher, notas a
“friend.”

Always models civil
discourse when
discussing
sensitive issues by
acknowledging
multiple
viewpoints,
criticizing ideas not
individuals, and
avoiding
inflammatory
language.

Presents
instruction clearly
and
enthusiastically,
moving around the
room confidently.
Clear volume. Able
to command
student attention.
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PRACTICES INCLUSIVITY AND EQUITY

Exhibits a
commitment to
equity for all
learners

Understands
and validates
cultural and
linguistic
diversity and
diverse ways of
learning and
knowing

Emerging (1)

Sometimes comes
to class or field
work with pre-
approved lesson
plans /
assignments.

Fails to
communicate high
expectations for all
learners. Does not
use differentiation
strategies and
supports to ensure
all students have
access to learning
and social
opportunities.
Sometimes models
positive behaviors
(e.g., use of home
language, culturally
diverse texts,
curriculum reflects
the diversity of the
students, etc.) to
build a classroom
environment
where students’
cultural and
linguistic diversity
and diverse ways of
learning and
knowing are valued
and celebrated.

Developing (2)

Inconsistently
communicates high
expectations for all
learners.

Uses limited
differentiation
strategies and
supports to ensure
all students have
access to learning
and social
opportunities.

Often models
positive behaviors
(e.g., use of home
language, culturally
diverse texts,
curriculum reflects
the diversity of the
students, etc.) to
build a classroom
environment
where students’
cultural and
linguistic diversity
and diverse ways of
learning and
knowing are valued
and celebrated.
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Meets
Expectations (3)
Communicates
high expectations
for all learners.
Uses a small range
of differentiation
strategies and
supports to ensure
all students have
access to learning
and social
opportunities.

Usually models
positive behaviors
(e.g., use of home
language, culturally
diverse texts,
curriculum reflects
the diversity of the
students, etc.) to
build a classroom
environment
where students’
cultural and
linguistic diversity
and diverse ways of
learning and
knowing are valued
and celebrated.

Exceeds
Expectations (4)
Communicates
high expectations
for all learners.
Uses a variety of
differentiation
strategies and
supports to ensure
all students have
access to learning
and social
opportunities.

Consistently
models positive
behaviors (e.g., use
of home language,
culturally diverse
texts, curriculum
reflects the
diversity of the
students, etc.) to
build a classroom
environment
where students’
culturally,
academic, and
linguistically
diverse
backgrounds are
valued and
celebrated.
Modeled behaviors
show evidence of
reflection and
efforts to learn
from students’
diverse learning
and family
contexts.

Unable to
Observe

54



WeM

Creates a “safe
classroom”
with zero
tolerance of
negativity
towards others

Plans activities
to raise student
awareness and
acceptance of
differences

Models
language for
academic
purposes

Takes active
measures to
prevent bullying,
maltreatment,
violence and sexual
harassment and
report instances
through
appropriate
channels with
repeated
prompting.
Regularly
incorporates
activities and
modifies
curriculum to
promote
awareness and
inclusivity (e.g.,
heterogeneous
grouping, using
culturally and
linguistically
diverse texts,
speakers and
resources).
Attends to
students' thinking
and points of
confusion but does
not build a bridge
to more precise
language with the
intent to highlight
conceptual
distinctions.

Takes active
measures to
prevent bullying,
maltreatment,
violence and sexual
harassment and
report instances
through
appropriate
channels with
some prompting.

Sometimes
incorporates
activities and
modifies
curriculum to
promote
awareness and
inclusivity (e.g.,
heterogeneous
grouping, using
culturally and
linguistically
diverse texts,
speakers and
resources).

Tries to help
students acquire
technical
vocabulary
appropriate to the
subject matter, but
without consistent
attempts to use
new vocabulary to
sharpen thinking.
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Takes active
measures to
prevent bullying,
maltreatment,
violence and sexual
harassment and
report instances
through
appropriate
channels with
minimal
prompting.
Often incorporates
activities and
modifies
curriculum to
promote
awareness and
inclusivity (e.g.,
heterogeneous
grouping, using
culturally and
linguistically
diverse texts,
speakers and
resources).

Uses vocabulary
appropriate to the
subject, defining
new terms as
needed, or
previously used
terms if confusion
arises.

Takes active
measures to
prevent bullying,
maltreatment,
violence and sexual
harassment and
report instances
through
appropriate
channels without
prompting.

Regularly
incorporates
activities and
modifies
curriculum to
promote
awareness and
inclusivity (e.g.,
heterogeneous
grouping, using
culturally and
linguistically
diverse texts,
speakers and
resources).

Uses advanced
vocabulary
pertinent to the
subject matter, but
without creating
confusion. Helps
students translate
colloquial phrasing
into more precise
terminology while
simultaneously
helping them
sharpen their
understanding.
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Engages
parental and
guardian
involvement

Communicates
respectfully
with all
stakeholders

Rarely
communicates
respectfully (e.g.,
with honesty,
kindness, and
support) with
parents/families,
including those
from diverse family
compositions and
backgrounds, on a
regular basis to
share positive news
as well as concerns
about student
performance.

Oral and written
communication
with stakeholders
(colleagues,
administrators,
parents, etc.)
either lacks clarity
or is too informal
and/or includes
errors in spelling
and grammar.

Often
communicates
respectfully (e.g.,
with honesty,
kindness, and
support) with
parents/families,
including those
from diverse family
compositions and
backgrounds, on a
regular basis to
share positive news
as well as concerns
about student
performance.

Oral and written
communication
with stakeholders
(colleagues,
administrators,
parents, etc.) is
clear with
appropriate
spelling and
grammar. Some
communication is
too informal for
professional
communication.
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Communicates
respectfully (e.g.,
with honesty,
kindness, and
support) with
parents/families,
including those
from diverse family
compositions and
backgrounds, on a
regular basis to
share positive news
as well as concerns
about student
performance.
Invites parental
participation in
limited school and
class activities.

Oral and written
communication
with stakeholders
(colleagues,
administrators,
parents, etc.) is
clear, professional
in tone with
appropriate
spelling and
grammar.

Uses multiple
communication
strategies/tools to
respectfully
communicate (e.g.,
with honesty,
kindness, and
support) with
parents/families,
including those
from diverse family
compositions and
backgrounds, on a
regular basis to
share positive news
as well as concerns
about student
performance.
Invites parental
participationin a
variety of school
and class activities.
Oral and written
communication
with stakeholders
(colleagues,
administrators,
parents, etc.) is
clear, professional
in tone, free of
spelling or
grammatical errors,
and has the
appropriate tone
for the intended
audience.

DEMONSTRATES COMMITMENT TO PROFESSIONAL GROWTH

Learns and
adjusts from
experience,
reflection, and
feedback

Emerging (1)

Has difficulty in
adjusting to
feedback,
unexpected
changes or
difficulties,
including altering
lessons and
instruction.

Developing (2)

Generally exhibits
flexibility in
adjusting to
feedback,
unexpected changes
or difficulties,
including altering
lessons and
instruction.

Meets
Expectations (3)
Usually exhibits
flexibility in
adjusting to
feedback,
unexpected
changes or
difficulties,
including altering
lessons and
instruction.

Unable to
Observe

Exceeds
Expectations (4)
Nearly always
exhibits flexibility
in adjusting to
feedback,
unexpected
changes or
difficulties and
proactively seeks
solutions.
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Recognizes own
weaknesses
and asks for
support

Works
collaboratively
with colleagues

Takes
responsibility
for knowing
students
and/or
colleagues

Is not aware of
weaknesses or is
defensive when

receiving feedback.

Has difficulty or
exhibits an
unwillingness to
work with
colleagues.

Does not initiate
conversations with
students or
colleagues.

Additional comments:

Is aware of
weaknesses but
does not seek out
support or
feedback.

Will work with
colleagues if
invited to do so.

Occasionally makes
an effort to initiate
conversations with
students or
colleagues but may
need some
prompting or
reminders to do so.
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Reflects on
weaknesses and
asks for support
from CT.

Works effectively
with colleagues by
contributing ideas,
teaching strategies,
and problem-
solving
approaches.
Makes a consistent
effort to get to
know students and
colleagues without
prompting or
reminders.

Reflects on
weaknesses and
actively seeks out
constructive
feedback from a
variety of
colleagues and
mentors.
Proactively
contributes ideas,
teaching strategies
and problem-
solving approaches
with colleagues on
a regular basis.
Takes an active
role in getting to
know students and
colleagues by
frequently
initiating
conversations with
students and
colleagues.
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B. PROFESSIONAL PERFORMANCE IMPROVEMENT PLAN

Teacher Candidate Date
School Cooperating Teacher
Subject/Grade Level Student Number

Directions: The Professional Performance Improvement Plan is to be developed cooperatively when
the teacher candidate’s overall performance is considered to be less than satisfactory according to the
School of Education performance standards, or when there is an area for professional growth that
needs to be addressed by the teacher candidate. The plan is to assist the teacher candidate in
achieving a satisfactory evaluation, and to improve his or her potential to be a successful classroom
teacher. Failure to meet the terms of the Performance Assistance Plan may be grounds for removal
from the program.

1. Specific area(s) of concern:

2. Objectives for performance improvement:
3. Implementation timeline:

4. Assistance/resources to be provided:

5. Assessment criteria & procedures:

Teacher Candidate Date
University Supervisor Date

Cooperating Teacher Date
Director of Clinical Experiences Date
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C. VIRGINIA UNIFORM PERFORMANCE STANDARDS CROSSWALK

The Uniform Performance Standards are the state guidelines for professional standards for teachers.
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Preparing for Instruction

W&M Competency VA Uniform Performance Standard

1. Content and Pedagogical Knowledge Professional Knowledge

2. Student Development Professional Knowledge

3. Objectives Professional Knowledge

4. Standards Professional Knowledge

5. Lesson Planning Professional Knowledge, Culturally Responsive

Teaching & Equitable Practices
6. Preparedness Instructional Planning

Teaching Skills and Classroom Environment

W&M Competency

VA Uniform Performance Standard

7. Teaching Ability Instructional Planning, Culturally Responsive
Teaching & Equitable Practices

8. Engaging Students Instructional Planning, Culturally Responsive
Teaching & Equitable Practices

9. Differentiation Professional Knowledge, Instructional Planning,
Culturally Responsive Teaching & Equitable
Practices

10. Thinking Skills Instructional Delivery

11. Rapport Learning Environment, Culturally Responsive
Teaching & Equitable Practices

12. Learning Environment Learning Environment, Culturally Responsive
Teaching & Equitable Practices

13. Behavior Management Skills Learning Environment

14. Routines and Procedures Learning Environment

15. Technology Instructional Delivery
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Assessment ‘

W&M Competency VA Uniform Performance Standard
16. Quality of Assessments Assessment of and for learning
17. Formative Assessment Assessment of and for learning
18. Feedback Assessment of and for learning
19. Summative Assessment Assessment of and for learning
W&M Competency VA Uniform Performance Standard
20. Ethics and Professional Demeanor Professionalism
21. Communication Professionalism
22. Constructive Feedback Professionalism
23. Reflection Instructional Planning, Professionalism
24. Community Engagement Professionalism, Culturally Responsive Teaching &
Equitable Practices
25. Collaboration With Colleagues Instructional Planning, Professionalism
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D. STUDENT TEACHING EVALUATION RUBRIC

The Student Teaching Evaluation Rubric on the following pages is the instrument used by university
supervisors, cooperating teachers, and teacher candidates in evaluating teacher candidate
performance at the midpoint and end of the student teaching internship. The
rubric is aligned with the W&M Student Teaching Competencies and provides
criteria to distinguish performance at each of four levels: Below, Developing,
Meets, or Exceeds Expectations.

Not all indicators of a competency must be demonstrated in order to meet or
exceed performance expectations. Also, egregious or unacceptable
performance on any single indicator may be enough to constitute a rating of
Below Expectations.

EXPLANATION OF RATINGS

Exceeds Expectations = Consistent and exemplary demonstration of the competency and all or most of
the performance indicators

Meets Expectations = Regular and proficient demonstration of the competency and most of the
performance indicators

Developing = Demonstrating progress toward competency but not yet consistently proficient
Below Expectations = Inconsistent and/or poor performance of the competency and/or one or more
performance indicators

Unable to Observe (midterm evaluation only) = No opportunity to assess this competency either
through direct observation or through review of teacher candidate’s lesson plans or other materials.
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COMPETENCIES

Emerging (Rarely
or Never) 1

Developing
(Inconsistently) 2

Meets Expectations
(Consistently) 3

Exceeds Expectations (Exemplary) 4

1. Content and Pedagogical

Knowledge - Demonstrates
a foundational
understanding of subject
matter and pedagogical
knowledge for instruction.

The candidate lacks
foundational
understanding in
areas of subject
matter and/or the
pedagogical
knowledge
necessary to prepare
for instruction.

Though the candidate has
some foundational
understanding of subject
matter and pedagogical
knowledge for instruction,
there may be inconsistent
or inaccurate gaps in
knowledge.

The candidate has a
foundational understanding of
the subject matter and
content knowledge that is
appropriate to the grade level,
as well as the pedagogical
knowledge necessary to
prepare for instruction.

The candidate has a foundational
understanding of the subject matter and
content knowledge that is appropriate to
the grade level and abilities of the learners,
as well as the pedagogical knowledge
necessary to prepare for instruction and
support student learning. The candidate can
make connections among concepts and
expand on concepts in order to enhance
student learning and growth.

2. Student Development -
Demonstrates a
foundational
understanding of how
students learn and
develop.

The candidate does
not demonstrate an
understanding of
how students learn
and develop and/or
provide learning
opportunities that
support students’
intellectual, social,
and personal
development.

Though the candidate may
understand how students
learn and develop, this is
not always evident in
planning, and learning
opportunities that support
students’ intellectual,
social, and personal
development are not
consistently provided.

The candidate has a
foundational understanding of
how students learn and
develop and provides learning
opportunities that support
students’ intellectual, social,
and personal development.

The candidate has a foundational
understanding of how students learn and
develop and provides learning opportunities
that support students’ intellectual, social,
and personal development. The candidate
clearly recognizes that students may learn
and develop differently and promotes
independent learning.

3. Objectives - Establishes
clear learning objectives
that include observable
and measurable
performance conditions.

The candidate is
unable to establish
objectives that are
clear and/or include
observable and
measurable
performance
conditions.

The candidate establishes
learning objectives, though
at times they are unclear
and/or do not include
observable and
measurable performance
conditions.

The candidate establishes
clear learning objectives that
include observable and
measurable performance
conditions and guide the
lesson planning process.

The candidate establishes clear learning
objectives that include observable and
measurable performance conditions. The
candidate utilizes the objectives to guide the
lesson planning process and seeks teaching
strategies that promote mastery for all
students.
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4. Standards - Plans lessons
that align with local, state,
and national standards.

The candidate rarely
plans lessons that
align with local,
state, and national
standards.

The candidate
inconsistently plans
lessons that align with
local, state, and national
standards.

The candidate consistently
plans day-to-day and long-
range lessons that align with
local, state, and national
standards.

The candidate consistently plans day-to-day
and long-range lessons that align with local,
state, and national standards. It is evident in
the candidate's plans that the standards are
used regularly in lesson planning.

5. Lesson Plan - Selects and
clearly outlines
appropriate instructional
strategies/activities that
align to instructional goals,
are responsive to diverse
student needs, and provide
ways for differentiating
instruction.

The candidate does
not select or clearly
outline appropriate
instructional

strategies/activities.

The candidate may select
and outline instructional
strategies/activities, but
strategies often are
inappropriate, do not align
to instructional goals,
respond to diverse student
needs, and/or provide for
differentiation.

The candidate consistently
selects and outlines
appropriate instructional
strategies/activities that align
to instructional goals, are
responsive to diverse student
needs, and provide ways for
differentiating instruction.
Plans address student IEP
and/or 504 requirements, if
needed.

The candidate consistently selects and
clearly outlines appropriate instructional
strategies/activities that align to
instructional goals, are responsive to diverse
student needs, and provide ways for
differentiating instruction. Planned
instructional strategies are specific,
practical, and reflective of all student
populations (e.g., ELL, gifted, cultural
groups). Plans address student IEP and/or
504 requirements, if needed.

6. Preparedness -
Demonstrates a

preparedness to teach,
making sure that
appropriate materials and
resources are organized in
advance and appropriate
grouping strategies are
selected.

The candidate is
rarely prepared to
teach. Appropriate
resources are not
prepared or
organized in
advance.

The candidate is
inconsistent in
preparedness to teach.
Materials, resources,
and/or technology may
not be appropriate or
prepared ahead of time.

The candidate consistently
demonstrates a preparedness
to teach, making sure that
appropriate materials and
resources are prepared and
organized in advance and
appropriate grouping
strategies are selected.
Technology, if being used, is
tested and prepared ahead of
time.

The candidate consistently demonstrates a
preparedness to teach, making sure that
appropriate and relevant materials and
resources are prepared in advance and well
organized. The candidate is prepared to
adjust instruction, if needed, with materials
and resources for enrichment and
remediation. Technology, if being used, is
tested and prepared ahead of time.
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COMPETENCIES

Emerging (Rarely
or Never) 1

Developing
(Inconsistently) 2

Meets Expectations
(Consistently) 3

Exceeds Expectations (Exemplary) 4

7. Teaching Ability: Uses
effective and varied
teaching strategies and
delivers lessons clearly and
accurately.

The candidate rarely
teaches effectively,
struggling to use a
variety of well-
chosen strategies
and/or deliver
lessons or directions
clearly and
accurately.

The candidate's teaching is
developing. The candidate
does not consistently
teach effectively, use
varied strategies, and/or
deliver lessons clearly and
accurately.

The candidate consistently
teaches effectively using a
variety of well-chosen
strategies and instructional
settings (e.g., whole group,
small group). Lesson concepts
and directions are explained
clearly and accurately using
language that is age-
appropriate and relatable for
all students.

The candidate consistently teaches
effectively using a variety of purposely-
chosen strategies and instructional settings
(e.g., whole group, small group). Lesson
concepts and directions are explained clearly
and accurately using language that is age-
appropriate and relatable for all students.
Strategies such as guided practice, modeling,
and independent practice are evident, and
the candidate can easily modify the lesson, if
needed.

8. Engaging Students -
Engages students actively
in learning.

The candidate rarely
engages students
actively in their
learning.

The candidate struggles to
consistently engage
students actively in their
learning.

The candidate engages
students actively in learning
by using relevant, learner-
centered, motivational
strategies that generate
enthusiasm and appreciation
for the lesson.

The candidate engages students actively in
learning by using relevant, learner-centered,
motivational strategies that generate
enthusiasm and appreciation for the lesson.
The candidate consistently makes an effort
to motivate and engage all learners in
classroom activities (e.g., quiet/shy
students, students who may appear
disconnected, ELL students).

9. Differentiation -
Differentiates instruction
based on the students'
background knowledge,
individual needs, and
diverse lived experiences.

The candidate does
not differentiate
instruction.

The candidate tries to
differentiate instruction,
but does not base this
differentiation on a
thorough understanding of
the students' background
knowledge, individual
needs, and/or diverse lived
experiences.

The candidate consistently
differentiates instruction
based on the students'
background knowledge,
individual needs, and diverse
lived experiences.

The candidate's teaching skills and

classroom procedures consistently exhibit
differentiation that is based on a deep
understanding of the students' background
knowledge, individual needs, and diverse
lived experiences. Differentiation is apparent
when observing the candidate's lessons.
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10. Thinking Skills - Models
and facilitates discussions
and activities that develop
higher order thinking skills
and student
metacognition.

The candidate does
not use discussions
or activities that
develop higher order
thinking skills and
student
metacognition.

The candidate
inconsistently or
ineffectively uses

discussions or activities
that may help students

develop higher order
thinking skills or
metacognition.

The candidate models and
facilitates discussions and/or
activities that develop higher
order thinking skills and
student metacognition. The
candidate promotes critical
and creative thinking through
questioning or other inquiry-
based activities.

The candidate models and facilitates
discussions and/or activities that develop
higher order thinking skills and student
metacognition. The candidate promotes
critical and creative thinking through
questioning or other inquiry-based activities.
Student-initiated thinking, questioning, and
reflection are used frequently in instruction.

11. Rapport - Builds
positive rapport with and
among students, fostering
an environment that
values and encourages
respect for diversity.

The candidate does
not build a positive
rapport with and
among students.

The candidate attempts to
build a positive rapport

with students. The

candidate's efforts may be
unsuccessful, inconsistent,
and/or lacking a respect

for diversity.

The candidate builds positive
rapport with and among
students, fostering a
classroom environment that
values and encourages respect
for diversity.

The candidate builds positive rapport with
and among students, fostering a classroom
environment that values and encourages
respect for diversity. The candidate's active
modeling of caring, fairness, respect, and
courtesy contribute to the students'
development.

12. Learning Environment -
Maintains a physically and
emotionally safe learning
environment for all
students.

The candidate does
not maintain a
physically and
emotionally safe
learning
environment for all
students by setting
and enforcing clear
expectations.

The candidate attempts to
maintain a physically and
emotionally safe learning
environment. However,
clear expectations are not

set and/or enforced

appropriately, equitably,

and/or consistently.

The candidate maintains a
physically and emotionally
safe learning environment by
setting clear expectations and
enforcing expectations
appropriately, equitably, and
consistently.

The candidate maintains a physically and
emotionally safe learning environment by
setting clear expectations and enforcing
expectations appropriately, equitably, and
consistently. The candidate involves
students in establishing classroom
expectations and norms and discusses these
norms regularly and explicitly.

13. Behavior Management
Skills - Uses effective
strategies for addressing
student behavior.

The candidate does
not use effective
behavior
management
strategies for
addressing
behaviors.

The candidate is

inconsistent in addressing

student behaviors

proactively, redirecting

negative behaviors,
offering positive

behavioral supports and

consequences, and

avoiding punishment,

when appropriate.

The candidate redirects off-
task and negative behaviors
and addresses student
behaviors proactively in order
to prevent difficulties. The
candidate employs positive
behavioral supports and
consequences and avoids
punishment for managing
behaviors, when appropriate.

The candidate redirects off-task and
negative behaviors and addresses student
behaviors proactively in order to prevent
difficulties. The candidate employs positive
behavioral supports and consequences and
avoids the use of punishment for managing
behaviors, when appropriate. Appropriate
behaviors and strategies are modeled and
taught, and there is a long-term plan for
developing student behaviors.
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14. Routines and
Procedures - Demonstrates
use of effective and
efficient routines,
procedures, and time
management skills.

The candidate does
not use effective and
efficient routines,
procedures, and/or
time management
skills.

The candidate struggles
with time management
and/or the use of effective
and efficient routines and
procedures.

The candidate consistently
uses effective and efficient
routines, procedures, and
time management skills to
enhance the learning
environment. The candidate is
able to maintain an
appropriate pace.

The candidate uses effective and efficient
routines, procedures, and time management
skills to enhance the learning environment.
The candidate is able to maintain an
appropriate pace, plan for transitions and
discretionary time, and use procedures to
improve the classroom environment.

15. Technology -
Incorporates technology
that extends and enhances
instruction, makes
connections to the
content, and supports
students’ learning.

The candidate rarely
incorporates
technology into
instruction.

The candidate
incorporates some
technology into lessons,
but its use doesn't
enhance instruction or

support students’ learning.

The candidate consistently
incorporates technology that
extends and enhances
instruction, makes
connections to the content,
and supports students’
learning.

The candidate consistently incorporates
technology that extends and enhances
instruction, makes connections to the
content, and supports students’ learning.
Technology is implemented in lessons
seamlessly, and the candidate is well-
prepared for its use.

16. Quality of Assessments
- Uses valid and reliable
assessment measures that
align with the lesson
content, instructional
strategies, and learning
objectives and are
responsive to diverse
student needs.

The candidate's
assessments are
often inappropriate,
invalid, unreliable,
not aligned to the
lesson, and/or
insensitive to diverse
student needs.

The candidate
inconsistently uses
assessments that are valid
and reliable, varied,
aligned to the lesson,
and/or responsive to
diverse student needs.

The candidate uses valid and
reliable assessment measures
that align with the lesson
content, instructional
strategies, and learning
objectives and are responsive
to diverse student needs. A
variety of assessment
techniques are used by the
candidate (e.g., formal and
informal, oral and nonverbal).

The candidate uses valid and reliable
assessment measures that align with the
lesson content, instructional strategies, and
learning objectives. A culturally responsive
assessment practice is clearly evident
through using language and tools that are
appropriate for all students, acknowledging
students’ differences when preparing
assessments, and involving students in the
entire assessment process. A variety of
assessment techniques are used by the
candidate.
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17. Formative Assessment -
Monitors student learning
by formatively assessing
for understanding during
instruction and adjusting
instruction accordingly.

The candidate does
not monitor student
learning during
instruction.

The candidate plans to
check for understanding
but often doesn't follow
through or does so
ineffectively. The
candidate is not able to
consistently adjust
instruction accordingly.

The candidate regularly
monitors student learning by
checking for understanding
during instruction and
adjusting instruction
accordingly.

The candidate regularly monitors student
learning by checking for understanding
during instruction and adjusting instruction
accordingly. The candidate uses data for
future instructional decisions. Formative
assessment is implemented seamlessly and
as a regular part of instruction.

18. Feedback - Provides
positive and constructive
feedback to guide
students’ learning.

The candidate rarely
provides feedback to
guide students’
learning.

The candidate is
inconsistent in providing
feedback. Even when
given, feedback may be
vague, inappropriate,
unhelpful, or overly
negative.

The candidate consistently
provides feedback to guide
students’ learning. Feedback is
specific, timely, positive, and
constructive.

The candidate consistently provides
feedback to guide students’ learning.
Feedback is specific, timely, positive, and
constructive. The candidate's feedback is
provided in a way that enables students to
reach a deeper understanding of the
concepts and improve their learning.

19. Summative Assessment
- Uses data from
summative assessments to
guide instructional
decisions and plan for
future lessons.

The candidate does
not utilize the data
received from
summative
assessments.

The candidate rarely uses
data from summative
assessments. Students
may not receive
assessment results in a
timely manner.

The candidate uses data from
summative assessments to
guide instructional decisions
and plan for future lessons.
Assessment results are
provided to students in a
timely manner.

The candidate analyzes detailed data from
summative assessments and uses data to
guide instructional decisions. The candidate
involves students in interpreting summative
data and deciding plans of action.
Assessment results and appropriate
supports are provided in a timely manner.
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20. Ethics and Professional
Demeanor - Demonstrates
professional demeanor and
ethical behavior.

The candidate does
not demonstrate a
professional
demeanor, follow
policies, and/or
exhibit ethical
behavior.

The candidate struggles to
consistently exhibit a
professional demeanor, to
follow all school and
division policies, and/or to
exhibit ethical behavior.

The candidate consistently
exhibits a professional
demeanor in areas such as
punctuality, reliability, effort,
and respect for diversity. The
candidate follows all school
and division policies and
regularly exhibits ethical
behavior, including
maintaining confidentiality.

The candidate consistently exhibits an
exceptionally professional demeanor in
areas such as punctuality, reliability, effort,
and respect for diversity. Without prompting
or hesitation, the candidate follows all
school and division policies and regularly
exhibits ethical behavior, including
maintaining confidentiality.

21. Communication -
Demonstrates effective
oral and written
communication.

The candidate lacks
effective
communication skills
and/or is
unprofessional in
communications.

The candidate is
professional in oral and
written communications,
though communication
may be ineffective or
lacking maturity.

The candidate consistently
uses professional and
effective oral and written
communication skills within
the school and to the
community.

The candidate consistently uses professional
and effective oral and written
communication skills within the school and
to the community. The candidate's
communications show insight, maturity, and
an overall message of student success.

22. Constructive Feedback
- Incorporates constructive
feedback into instructional
practice.

The candidate does
not incorporate
constructive
feedback from
others into
instructional
practice.

The candidate
inconsistently, and often
with hesitation,
incorporates constructive
feedback from others into
instructional practice.

The candidate listens carefully
and incorporates constructive
feedback from colleagues,
faculty, mentor teachers, and
supervisors into instructional
practice.

The candidate listens carefully and
incorporates constructive feedback from
colleagues, faculty, mentor teachers, and
supervisors into instructional practice. The
candidate purposely seeks out additional
feedback with hopes of further improving
teaching skills.

23. Reflection - Reflects
actively and continuously
upon their practice,
leading to enhanced
teaching and learning for
all students.

The candidate rarely
reflects on their
practice.

The candidate reflects
inconsistently upon their
practice. Reflection is not
consistently used when
making professional
and/or instructional
decisions.

The candidate reflects actively
and continuously upon their
practice, leading to enhanced
teaching and learning for all
students. Professional and
instructional decisions are
based, in part, on continuous
reflection in areas such as best
practices and previous
instructional outcomes.

The candidate reflects actively and
continuously upon their practice, leading to
enhanced teaching and learning for all
students. Professional and instructional
decisions are based, in part, on continuous
reflection in areas such as best practices and
previous instructional outcomes. It is evident
that the process of reflection is valued as a
means for improving teaching skills and
student learning.
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24. Community
Engagement - Cooperates
and fosters relationships
with members of the
school community.

The candidate does
not cooperate well
or foster
relationships with
families and/or
community
members.

The candidate may
interact with families
and/or community
members to support
student learning, as
needed, but rarely makes
an effort to foster a
relationship and/or
understand the students’
cultures.

The candidate interacts
effectively and fosters

relationships with families and

community members to

support student learning. The
students’ diverse cultures are

taken into account in
communications.

The candidate interacts effectively and
fosters relationships with families and
community members to support student
learning. The students’ diverse cultures are
understood and taken into account in
communications. A strong understanding of
the value of the students’ families and
school-community connectedness is evident
in the candidate.

25. Collaboration with
Colleagues - Collaborates
well with all colleagues by
contributing ideas,
planning together, and
supporting others'
contributions.

The candidate does
not work well with
others in the school
community.

The candidate has
collaborated well with
some colleagues but
struggles to do so
consistently and/or with all
colleagues.

The candidate collaborates
well with all colleagues by
contributing ideas, planning
together, and supporting
others' contributions.

The candidate collaborates well with all
colleagues by contributing ideas, planning
together, and supporting others'
contributions and seeks opportunities to
work with others and hone collaboration
skills.

COMPETENCIES

Emerging (Rarely
or Never)1

Developing
(Inconsistently) 2

Meets Expectations
(Consistently) 3

Exceeds Expectations (Exemplary) 4

Overall Teaching
Effectiveness

The candidate does
not meet the
expectations.

The candidate is struggling
in overall teaching
effectiveness.

The candidate meets the

expectations for a preservice

teacher

The candidate exceeds the expectations for
a preservice teacher.
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E. W&M LESSON PLAN TEMPLATE

Designer: Date:

Title/Topic: Context:

Essential
Questions:

Related SOLS &
aligned lesson
objectives:

Materials
Needed:

Process
(include timing, instructional strategies, formative assessment, and differentiation)

Opening/hook (to
engage learners
and activate prior
knowledge)

Middle Activities

Closing activity
(review, reflect,
or check for
understanding)
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Accommodations

End of Unit
Summative
Assessment

Resources

Reflection &
Recommendation
for Future Use
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F. OBSERVATION FORM

Student Teacher Date Observation #
Cooperating Teacher School
Subject/Grade Time/Class

University Supervisor

Is there a specific focus for this observation? If so, what is the focus?

I. PREPARING FOR INSTRUCTION
Demonstrates an understanding of: Observation data/notes:
e Content and pedagogical
knowledge
e Child/student development
e Establishing clear learning
objectives
e Planning (and adapting)
standards-based lessons
e Selecting appropriate strategies
and activities that align to
learning objectives, are
responsive to diverse student
needs, and that provide ways for
differentiating instruction
® Preparedness

Il. TEACHING SKILLS AND CLASSROOM ENVIRONMENT
o Uses effective and varied Observation data/notes:
teaching strategies
e Engages students actively in
learning
e Differentiates instruction
e Models and facilitates
metacognition and higher order
thinking skills
e Builds positive rapport with and
among students
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e Maintains a physically and
emotionally safe learning
environment
e Uses effective strategies for
managing student behavior
® |ncorporates technology that
extends and enhances instruction
lll. ASSESSMENT
e Usesvalid and reliable Observation data/notes:
assessments
e Formatively assesses for student
understanding
® Provides positive and constructive
feedback
e Uses data from summative
assessment to guide instructional
decision-making and planning
IV. PROFESSIONALISM
e Demonstrates professional Observation data/notes:
demeanor and ethical behavior
e Communicates effectively
® Incorporates constructive
feedback into instructional
practice
e Reflects actively and continuously
e Fosters relationships with school
community
e Collaborates well with colleagues

Areas of Strength:

Areas for Growth/Goals:
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G. TESTING REQUIREMENTS FOR PROFESSIONAL LICENSURE

Use the table below as a quick reference for the assessments that are required for a Virginia
Professional Teaching License in your program. Note that the Praxis Il (for all except Special Education),
and Teaching Reading (for Elementary & Special Education) are also degree requirements in your
program (which is why you see them listed in your Degree Works). You must complete and pass your
program assessments in order to complete your W&M education degree. Please note that test codes
are subject to change after this handbook goes to print. Always check the most up to date test codes at
praxis.ets.org/state-requirements/virginia-overview.html

Program Praxis Il Teaching
With test codes Reading
5205
PK-6 Elementary Education X X
5001 (Multiple
Subjects)
English as a Second Language X
5362
Secondary English X
5038
Secondary Math X
5165
Secondary Science X
Biology 5236
Chemistry 5246
Earth Science 5572
Physics 5266
Secondary Social Studies X
5581
Special Education- General X
Curriculum
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H. STATUTORY REQUIREMENTS AND ASSESSMENT PREPARATION

The statutory training requirements below are required for a Virginia Professional Teaching license (but
they are not graduation requirements like the Praxis). You will need to save your training documentation
certificates for your license application.

v

Statutory Training Requirements for Licensure

CPR/First Aid/AED

Child Abuse Recognition Training

Dyslexia Awareness

Positive Behavior Intervention

Cultural Competency

QUICK LINKS TO TRAININGS AND PREP MATERIALS

Virginia Praxis Requirements

Preparing for the Praxis

Elementary Multiple Content Area Praxis Study Companion

Teaching Reading Praxis Study Companion

ESL Praxis Study Companion

American Red Cross Training

Child Abuse Recognition Training (Mandated Reporter Training)

Dyslexia Awareness Training

Positive Behavior Intervention (Seclusion and Restraint Module)

Cultural Competency Training

There are additional study companions available in all content areas for free online through the Praxis
prep portal. Email adlawrence@wm.edu to request a 240 Tutoring account for additional test

preparation.
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I. STEPS FOR SUBMITTING INITIAL LICENSURE APPLICATION

1. Certificates & Score Reports
Create a digital folder to organize and store all of your assessment score reports and online
module training certificates. When you apply for licensure, you will upload each of these
documents as attachments at the end of your online application:

Praxis & Teaching Reading Score reports
First Aid/CPR/AED Certification

Child Abuse Recognition for Educators
Dyslexia Awareness

Positive Behavior Intervention

Cultural Competency Training

OO0Ooooa0o

2. Online Licensure Account
After graduation, create a Virginia online licensure account through the Virginia Department of
Education’s licensing service. Do not complete a license application until after your W&M
degree has conferred.

3. Transcripts
Order your official W&M transcripts through National Clearinghouse at the W&M Registrar’s
website. All W&M courses and programs that you have completed will appear on one transcript
(so, one W&M transcript will include both undergraduate and graduate courses). Have your
transcript sent electronically to the Virginia Department of Education Office of Teacher
Licensure. If your degree has not yet conferred, be sure to select to hold for degree conferral in
order to ensure that the transcript that the VDOE receives shows that your degree has officially
conferred.

Order any additional college transcripts. Be sure to include your bachelor’s degree transcripts,
as well as any additional courses you may have taken to fulfill a licensure requirement. Have all
transcripts sent electronically to the Virginia Department of Education Office of teacher
Licensure.

4. College Verification Form
Complete Part | only of the College Verification Form. William & Mary will complete the rest of
the form, verifying successful completion of student teaching and hours spent in indirect and
direct teaching based on your Student Learning & Licensure time log.
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5. Application
Follow the prompts to complete the online application. Refer to the Virginia Department of
Education website for assistance during the application. Note that only include paid teaching
experiences should be included under Experience (e.g. substitute teaching). Do not include
student teaching unless you were a contracted substitute or teacher of record for your student
teaching experience.

6. Add-On Endorsement
If you have completed additional Praxis assessments in content areas that can be added
through testing (e.g. ESL), be sure to include a brief letter as an attachment to your application
package. In your letter, indicate that you are requesting to add an additional endorsement at
the time of initial licensure.

7. Application Fee
You will pay a $100 (in-state) or $150 (out-of-state) fee in order to submit your application for a

renewable teacher license in Virginia.

NOTE: Missing information may delay the issuance of your license. Once the licensing paperwork has been sent to the Virginia
Department of Education (VDOE), all questions or concerns about the license should be directed to the VDOE.
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J. CAREER SERVICES

The Office of Career Development & Professional Engagement is located at 180 Stadium Drive (beside
the Sadler Center and Zable Stadium). You can contact the office by calling (757) 221-3231 and you can
find online resources by visiting the Office of Career Development & Professional Engagement website.
The office provides the following services and resources:

One-on-one advising — Career Advisors are available to meet one-on-one with teacher
candidates to discuss the job search, career options, development of education resumes, and
interview preparation to help you reach your career goals. Appointments can be made by
calling the office directly.

Blackboard site — The Cohen Career Center maintains a Blackboard site titled Career Center K-
12 Resources that houses samples of education-specific resumes, cover letters, interview
guestions and resources for the job search in public, private, and international education job
markets.

Workshops — Workshops are offered each semester to assist students. These workshops cover
different topics such as writing resumes, LinkedIn profiles and cover letters, job search and
interviewing strategies, evaluating job offers and other topics. Education-specific workshops
are offered in the School of Education, as well. Check the website each semester for dates,
times, and topics.

Mock Interview Program — Polish your interview skills by participating in mock interviews in the
Cohen Career Center. Receive feedback and tips for standing out in the job search. Consider
using Big Interview, a resource that offers video tutorials as well as a virtual interview
experience.

K-12 Education Interview Day — William & Mary’s Education Interview Day at the start of Spring
semester in January generally has 30-40 schools in attendance. The fair is open to all teacher
candidates and School of Education students. Additional information is emailed to students in
the spring.

Networking Opportunities-The Cohen Career Center offers opportunities to connect with
employers and alumni in the education field. All events are posted on Tribe Careers.

Career fairs — Career fairs are held each fall and spring in the Sadler Center. Private schools,
government agencies, and private companies are in attendance and want to connect with
W&M students of all class years.

78


https://wm.biginterview.com/
http://tribecareers.wm.edu/



