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1. Deeper Learning and Balanced Assessment

2. Performance Assessments
» What are they?
= What makes for high-quality PBAs?

3. Where to next?
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What is deeper learning?
Why is it important?

How do schools promote it?

“Deeper Learning”

The “process through which an individual
becomes capable of taking what was
learned in one situation and applying it to

a new situation.” ET
1’:‘;./"

Education for Life
and Work: |
Developing Transferable ' EDUCATION
Knowledge and Skills in * Egg LIFE
the 215t Century WBBK

(National Research
Council, 2012)
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* Collaborate with 1 or 2 table partners. ===

* Each of you select a different “dimension” to read about
closely.

O Underline at least one idea that is particularly helpful
to you.

O Underline at least one idea that is unclear to you.

* Communicate and cogitate with each other to deepen your
understanding of “deeper learning.”
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We’re In Good Company

Each student will become a/an:

Critical Thinker

Creative Problem-Solver
Effective Communicator
Constructive Collaborator
Responsible Citizen

Each student will become
a/an:
* Active Contributor
* Confident Person
* Self-Directed Learner
* Concerned Citizen

How do we promote deeper
learning in our schools?

Opportunities to Acquire &
Engage Demonstrate

¢ Advisories

¢ Internships

¢ Integration of
technology

¢ Interdisciplinary
experiences

* Project-based
learning

¢ Feedback from
teachers & peers

® Performance
tasks

e Opportunities to
communicate

e Opportunities to
collaborate

*Strategies, Structures, & Culture

e Academic rigor

e Real-world
connections

* Problem-solvin

—=— =
-

,-¥ longer-term, ~~
( authentic
S~ _assessments .

T2

Rickles, Zeiser, Yang, O’Day, & Garet (2019, June). Promoting deeper

learning in high school: Evidence of opportunities and outcomes.
Educational Evaluation and Policy Analysis 41 (2), pp. 214-234.
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2rag
House Bill 930 and Senate Bill 306

§ 22.1-253.13:3.C of the Code of Virginia

“Each school board shall annually certify that it
has provided instruction and administered an
alternative assessment, consistent with Board
guidelines, to students in grades three through
eight in each Standards of Learning subject area
in which a Standards of Learning assessment was
not administered during the school year.”

Required
Local Alternative Assessments

Grade 3 History
Grade 3 Science
Grade 5 Writing
US History to 1865

US History from
1865 to Present

g

History & Social Science

“The Board is making changes to re
high school graduation expectations
transition to the use of locally-deve
performance assessments with all h
and social science courses.”

--Supt’s Memo #012-17
(January 13, 2017)

Target: 2018-2019 school year

A “real-

Iife“
civics
|esson I

Verified Credit in Writing
v Approved by VDOE (9.20.18)
v “Body of Evidence” (Gr. 9-11)

v' Persuasive, Analytic, & Argumentative

e One to include Research
v" Common Rubric

* “Performance Level Descriptors”

Christopher R. Gareis, Ed.D. (2019)
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Aims of the
SOL Assessment Reform

1. Reduce the number of SOL tests
Mitigate so much test-prep
Reduce amount of lost instructional time
But, keep accountability in place (hence, “"LAAs")

2. Promote the use of performance
assessments in the classroom

Teach the full curriculum

Teach using more engaging instructional methods

Promote career, college, & civic readiness

Restore the use of balanced assessment
practices

What is balanced assessment?
Why is it important?

How do make use of it?

Christopher R. Gareis, Ed.D. (2019)
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Balanced Assessment System
(10f2)

» Combination of assessments that form a
comprehensive measure of student learning

« Includes a variety of assessment types that are
matched to the content being assessed and the
purpose of the assessment data (including the
need to meet accountability measures)

Adapted from: VDOE Assessment Literacy Glossary 15

VIRGINIA DEPARTMENT OF Department of Learning
Depart

{ EDUCATION epartmentof Student Assessmentand ESEA Programs

Balanced Assessment System
(20f2)

« Allows opportunities to measure student
achievement and growth based on content
standards, specific learning goals, and the 5 C’s
(critical thinking, creative thinking, collaboration,
communication, and citizenship)

- The data gathered provide meaningful information
that supports and guides classroom instruction.

Adapted from: VDOE Assessment Literacy Glossary 16

VIRGINIA DEPARTMENT OF Department of Learning
Depart

{ EDUCATION epartmentof Student Assessmentand ESEA Programs
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Balanced Assessment

« State
- Division
« Teacher

-
o pasectia W o

NS . “‘\ée(s\aﬁ\a\“‘s

Making Sense of Assessment &

Accountabilit
“whor | whar |

irginia
ASSESSMENT
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Why Balanced Assessment?

"The fact is that assessments may be useful for
one purpose but worthless for other important
instructional purposes. Education leaders now
understand that a variety of measures are needed
to accommodate a variety of goals. The challenge
for schools is designing a balanced assessment
system using the strengths of summative, interim,
and formative assessments to address
instructional, accountability, and learning needs.”

Tracy A. Huebner, What Research Says About... / Balanced Assessment Educational
Leadership 19

VIRGINIA DEPARTMENT OF rtmentof Learning

Depart
{ EDUCATION Department of Student Assessment and ESEA Programs

ORTFOLIG oITE DELy,
< & S,

Balanced

Assessment
System

VIRGINIA

' ISFOR.

LEARNERS

VIRGINIA DEPARTMENT WF EDUCATION
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4-minute Turn & Talk A

* How do you and your school/division colleagues
define balanced assessment?

* What—if any—evidence do you see of imbalanced
assessment in your school/division? (Keep in
mind who?, what?, why/when?, and how?.)

* What roles do performance assessments play in
your school/division?

What are

performance assessments?

Christopher R. Gareis, Ed.D. (2019)
crgare@wm.edu
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PERFORMANCE
ASSESSMENT

Asks students toand to

produce--to demonstrate learning

through work authentic to the discipline

and/or real world.

SCALE

Stanford Center for Assessment, Leaming, & Equity

Understanding Language

—

Directions: Use the painting to answer the question below.

—
Title: The First Thanksgiving 1621
By: JL.G. Fernis
— Date: 1932
B Question: The painting 7he First Thanksgiving 1621 helps historians understand the relationship
between the Wampanoag Indians and the Pilgrim settlers in 1621.
—

Do you agree or disagree? (Circle one.)
Brefly support your answer:

Christopher R. Gareis, Ed.D. (2019)

crgare@wm.edu

William & Mary

School-University Resource Network
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Response

PERFORMANCE
ASSESSMENT

Asks students toand to

to demonstrate learning

rough work[authentic to the discipline]

and/or real world. /

Academic Prompt:

Primary/Secondary
Sources

SCALE

tanford Center for Assessment, Learning, & Equity

Understanding Language

Basic

Emergent Proficient

Student does not
recognize the gap in time
and instead takes the
painting at face value or
provides an irrelevant
response.

Student evaluates
reliability of source but
does not fully explain
the problems caused by

Student explains why the
time gap limits the
reliability of the source
as evidence of what
happened at the first
Thanksgiving.

the gap in time.

Task-specific
rubric

Christopher R. Gareis, Ed.D. (2019)
crgare@wm.edu
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A Design
Proposal

-
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; ic Desian Task

Goal: Design, k
lly sound

to reduce waste and

Role: Product designer for a

A 1 team at the

Sieuation: Box packaging weeds ¢o papct efficiently contain 10 -0z cyli

7245 4 e
FbC/'/) 9
i ersyy

P, : Written proposal including at least ong.

Success Criteria: (1) Accurat 2) di

scalable flaps): (&)

in sriting,

for (e.g.

leaddy and I’

The Right-Sized Sodas Packaging Design Task

You are a packaging designer for a local beverage company. The company is introducing a
new line of all-natural, fruit-flavored drinks called “Right-Sized Sodas.” The
drinks will be available in 9-ounce, cylindrical cans made of al =~ Each

package of drinks will contain 10 cans. =
Ud
eng-

Fatin,

As the package designer on the Right-Sized Sodas product team, your t
dimensions of the cans and the dimensions of the cardboard packagin
supervisor has emphasized the need to ste and 2 m”m,
design, but she has also cautioned you about designing a packaging bime_ 7| te,-,-
sound. (Everyone in the company still remembers the unfortunate effects M., al
designed packaging for the Gooey-Gooey Grape Juice boxes that another product tedfirwe. 5
responsible for last year. There were bright purple trails of Gooey-Gooey Grape Juice up h
and down the aisles in grocery stores across the state. What a mess, literally and legally.)

After you have reviewed some examples of tried and true packaging designs,
you are to determine the optimal dimensions for the Right-Sized Soda drink
cans and the 10-can packaging box. Then, you are to prepare a written
proposal, including at least one schematic diagram, to present your design to
your supervisor and the management team.

~—

* For a complete explanation of the GRASPS model for designing performance tasks, piease see Understanding by Design
PErotessional Development Workbook by Grant Wigging and Jay McTighe (ASCD, 2004).

PERFORMANCE
ASSESSMENy

Analysis,

Evaluation,
& Synthesis

Asks students to and to
produce--to demonstrate learning
through work authentic to the discipline

[ and/or real world. ]

SCALE

Stanford Center for Assessment, Learning, & Equity

Understanding Language

Packaging Designer

14
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Unit Embedded

Stand Al ne

Complexity

Complex Project

Typical
characteristics...
RESPONSE

Number of
Intended
Learning

Qutcomes

Level of
Instructional
Support during
Administration

Limited to
clarification

Prescriptiveness

A portion of a
class period
(< 60 minutes)

Approximate
Duration

Christopher R. Gareis, Ed.D. (2019)
crgare@wm.edu

CONSTRUCTED

of Student Fixed/ Convergent

Response (typically little

(Degree of choice)
Student Choice)

STAND
ALONE

UNIT
EMBEDDED

Multiple,
subject-specific
ILOs

A cogent set of
subject-specific
ILOs

Integrated
instruction,
facilitation, &
feedback

Limited
clarification &
facilitation

Moderately
Divergent
Convergent (elements of

(limited choice)
response)
1—2class

periods (> 60
minutes)

Multiple class
periods / days

choice in content
and/or format of

COMPLEX
PROJECT

A complex,
integrative set
of ILOs &
broad aims

Integrated
instruction,
facilitation,
feedback, &
guidance

Divergent
(typically
multiple
opportunities
for student
choice)

Multiple weeks
or aterm

15
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The driving record of a Connecticut driver is selected at random from the sample.
What is the probability that the driving record belongs to an “at risk” driver? Based

on the data, which age ility of getting a
traffic ticke ow your work or explain how you found your answer.

Persuasive Writing Task

Under 21 Over 75 Other Ages
(21-75)
Traffic Ticket 24 11 218
No Traffic Ticket 29 84 634
/]
@9 e
SCALE
Understanding Language
Sample

(Choos®a piece of literature that has been studied during the

academic year. persuasive letter to the editor
9 the public that the book should/should not be

removed from the school’s reading list and public library

shelves.@om the text for support.

Virginia Board of Education Agenda Item

Final Review of Proposed Guidelines for the Use of Local
Performance Assessments for Verifying Credits in Writing

Agenda Item H:

September 20, 2018

Christopher R. Gareis, Ed.D. (2019)
crgare@wm.edu
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Subject(s)

L What intended learning outcomes are assessed through this performance based

Your
Format: Formal, analytic essay "esponse iy be in the f,
e fo,

'm
B your poin
Task: The student will interpret ideas and events from different hist

term costs of the rise of in early 20° centy

\m- in the US.

.

By what criteria will students’ performance and/or product be

*  Chosen example of change
*  Explanation of value to early 20" century
al

Change, , the
. As w, €arly 2,
Know & Understand 0o € have g;, 20" cen,
€conomje. d'SCllssed in ol tury wag 3 peri
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understand the social, tizensbip by. Med out to have yp;, " "®Presenteq - Much of this cp, ’
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communication, and rural B . » from yo- your 3Utomopj
B e i umnte,,ded conse, van 0t 36 5 oy Ponse, ) le as an
American Ife and standard of T Tht shbend wll ol contripyg; quences of g ch 21 eentury gigiy,
: punctuation, spelling, sentence st A ing factors ange in 2en, ident;
\"""‘ / Engloh discusseq ¢, to these conseq the presens day, g ify one or tWo
e im-e,st R Uenceg al * 5@ sure ¢,
Polluti 3te highy, oNg the y, © identi
i Task Description (RAFTS--Role, Audience, Format, Task, Scenario) °n and gridlock ) 3 system in clasg 4 d - (Asan SXample, =
Finajy - Nd the we
Y, mak, Urrent
ult € 3 ca. Problemsg
(mk As 2 student "Mately been benefic; 'Se for Whether the cha, *
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Christopher R. Gareis, Ed.D. (2019)
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Prompt
A

Response
Format

The Long Reach of Historical Decisions Essay

In the United States, the early 20t century was a period of significant
change. As we have discussed in class, such changes occurred in the social,
economic, and technological “fabric” of our country. Much of this change was
thought to be good because it represented progress. Some of this change
has turned out to have unintended consequences that have not been good.

First, identify one example of such a change, and explain why it would have
been valued as a change at the time. (In class, we discussed the automobile
as an example, so you may not choose that for your response.)

Then, from your vantage point as a 21st century citizen, identify one or two
unintended consequences of this change in the present day. Be sure to
identify any contributing factors to these consequences along the way. (As
an example, we discussed the interstate highway system in class.)

Finally, make a case for whether this change has ultimately been beneficial or
not for the United States.

Your response will be in the form of a clearly written essay. Remember, your
points should be supported by accurate historical facts. Also, remember that
an essay has multiple paragraphs and should be written in a way that is clear
to your reader. Use the prompt above to help organize your response. You
may also use your class notes and other materials from our class as
resources in planning your essay. You will have three days of in-class time to
complete this essay, from pre-writing through drafting, editing, and
publishing.

Gradations n appropriate An appropriate
or raccuratery example identified example accurately
0 L stated (e.g., "siectricity identified
p . brought to the U.S.”)
G/-af —
\\/0/7 ““a!;ion given Inaccurate Accurate explanation Accurate explanation
a/ S~ explanation but lacking supporting supported by accurate
ef/’]/[\ ~ details details
No unintendeB“-iQOs- \‘n@usygle Plausible unintended Plausible unintended
(0] consequences statea- e d consequence consequence identified
= o \:e or identified and and convincingly
.9 inader _.ely reasonably explained  explained
'(-:) explained
No judgment given Judgment offered Judgment logically Judgment logically
but not logically connected ultimate connected ultimate
connected and/or benefit or detriment benefit or detriment
unconvincingly made and persuasively made
position / Single paragraph More than one Multiple paragraphs Introductory and
response paragraph used, but  used but some lack of concluding
not in a way to clarity in ordering paragraphs; clear
effectively organize and/or distinguishing  thesis; separate
and convey ideas of major points paragraph for each
element of prompt
Usage/Mechanics | Grammatical, Grammatical errors Some grammatical Clearly written and
mechanical, and/or and/or awkward errors and/or easy to read; few, if
formatting errors wording that inhibit awkward that slow any, grammatical
significantly inhibit reading down reading at times errors
the conveying of
ideas
Grade Revise & Resubmit Pass Pass Advanced
0-9 marks 10-14 marks (with 15-18 marks (with
Grading Scheme none @ “Not none @"Developing” or
] Evident”) “Not Evident” level

Christopher R. Gareis, Ed.D. (2019)

crgare@wm.edu

William & Mary

School-University Resource Network
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Drone On

Should drones be regulated?

Research possible personal and commercial uses of drones
and examine various opinions on the issue. Develop your
own position on this question. Research and identify an
individual or group whose opinion on this topic you want to
influence. Then, develop a (e.g., policy brief,
proposal, editorial, blog) that argues for your position.
Support your position with evidence from your research,
while acknowledging competing views. Make your case to

that individual or group...and let’s see what flies!

| Adapted from Jay McTighe }—

4-minute Turn & Talk A

* How do you and your school/division colleagues
define performance assessment?

+ What would be most important for your
school/division colleagues to understand about the
4 types of performance assessments?

» Which types of performance assessments do you
see most frequently used in your
school/division? How about /east frequently
used?

Christopher R. Gareis, Ed.D. (2019)

crgare@wm.edu

William & Mary

School-University Resource Network
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= =]
Student selects from among possible Student supplies the response
responses ) ~
1. Breadth (of content) / 1. Depth (of content) \
2. Discrete assemblages of ILOs 2. Cogent sets of ILO @Xf
3. Facility of lower-order thinking (with | 3. Fac@@@ r thinking (such as
recall, understanding, procedural analy_isyevaluation, syn A %n)
application, analysis
PP U 4. Exteade erance,
4. Efficiency (in administering) unc\ t ipline-specific competencies
&d
5. Assessment of learning 5. Assessment for learning
6. Objectivity (in grading) \ 6. Subject-area expertise (required for gradingy
\

What makes a high-quality
performance assessment?

Christopher R. Gareis, Ed.D. (2019)

crgare@wm.edu

20



Assessment Leadership: Leveraging Performance

Assessments for Deeper Learning

What is a “performance assessment”?

“Performance assessments generally
require students to perform a task or
create a product that is typically
scored using a rubric. Authentic
performance assessments often
include tasks that mirror those that
might occur in a ‘real-life’

situation.”*
(Supt’'s Memo #284-16, November 11, 2016)

*Italics added

Virginia Quality Criteria for
Performance Assessments

Standards / Intended Learning Outcomes

Language Use for Expressing Reasoning

* Success Criteria for Students

g Student Directions, Prompt, & Resources

Christopher R. Gareis, Ed.D. (2019)

crgare@wm.edu

William & Mary

School-University Resource Network
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Criterion 1: Standards/I ded Learning Ou

Virginia Standards of Leamning selected for the performance assessment are
clearly listed in a task template, developmentally appropriate for target

1A | students, and aligned to the grade-level scope and sequence or grade-lkevel

curriculum. Performance assessment components, resources/materials, and

student products are aligned to the listed SOLs. A= c

The performance assessment goes beyond simple recall, elicits evidence of
complex student thinking, and requires application of disciplinary or cross-
disciplinary concepts, practices, and/or transferable skills, such as applic=+i~-
analysis, evaluation, synthesis, or original creation. Taps

HOTS

The performance assessment provides an opportunity for students to develop
and demonstrate (even if not explicitly assessed):

*  Deeper learning competencies, defined as mastering rigorous academic
content; leaming how to think critically and solve problems; working
collaboratively: communicating effectively; directing one’= ~—
leaming: and developing an academic mindset.

IC | The performance assessment may also provide opportunities for ¢
develop and demonstrate

* Life-Ready competencies defined by the Profile of a Virginia Graduate
as content knowledge, career planning, workplace skills, and
community and civic responsibility;

* Technology-related competencies;

* Integration of intended learning outcomes from two or more subjects.

Deeper Learning

C's)

Criterion 2: Authenticity

The performance assessment is authentic along the dimensions:
a. The performance assessment’s topic, context (scenario),

materials/resources, products, and purpose/audience (Le., what students
are asked to do and for whom) are relevant to the real-world, students’

iia = i ) I R st e
community, students’ interests, future careers, or other isciphne_specrflc

context “reql-wor‘ld" «~>d

The performance assessment asks swaents to do work authentic to the
discipline (i.., what adult practitioners of the discipline do), such as
science inquiry: math problem-solving: analyzing and critiquing a text:
analyzing and evaluating historical sources.

Christopher R. Gareis, Ed.D. (2019)

crgare@wm.edu

William & Mary

School-University Resource Network
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Criterion 3: Language Use for Expressing Reasoning

3A

The performance assessment supports language use and development by

providing multiple means of accessing and using developmentally annere—-*-
academic and disciplinary language for the students toexp Expression of r
reasoning.

easoning

3B

The performance assessment should require students to use one or more
forms of language to communicate their reasoning. The performance
assessment may provide access to functional, academic, and di  Multiple modes
language in various forms of language media (text, video, audio, oral) OR
provide opportunity to practice the use of language through multiple means of
expression and language production (text, language media production, oral
language, or conversation with peers).

Criterion 4: Success Criteria for Students

4A

The performance assessment includes a rubric or other appropriate scoring | |
tools (. g.. checklist. analytic rubric) with scoring dimensions that are tichtl & fairly
aligned to performance expectations of the intended lean Evaluate OCCUY‘GTC‘Y

within the performance assessment®. Critenia should inc . geage
objectives, if applicable.

4B

The scoring tool is written clearly and concisely, with audience-friendly
language, as appropriate. Language of the scoring tool should describ~ &—
response demonstrates performance ex pectations Use GssesSmenf for
to provide feedback to students about theirwork a ... w wan be improved.

learning

The scoring tool or feedback methodology should be used across performance
assessments within the course so that results on the performance assessment
can be used to communicate a consistent set of expectations to students

; v & ) e 2 ‘cate
monitor studc_nl:. academic grow th over tir- Monitor & communica
and communicake student proficiency to oth . e guarQIans).

student growth

Christopher R. Gareis, Ed.D. (2019)
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Criterion 5: Student Directions, Prompt, and Resources/Materials

SA to the intended leaming outcomes, task purpose, and the perforr-- Task = TLOs (V)

The student-facing task prompt, directions, and resources/materials are aligned |

expectations being assessed (i.c., the student product will provic
the performance expectations).

The student-facing task prompt. directions, and resources/materials are clear, |

; ials
5B | complete, writien in accessible language appropriate toth- — -~ _free s'\'l.ldeﬂ“'-fucmg mater
organized for students in an accessible format. Error |
5 The task prompt/dircctions, topic, context (scenario), and materials/resources | I
b are sensitive to the community and free of bias, X task & ma‘\‘ZNC\‘S
BlOS'fre‘e —
Criterion 6: Accessibility
The performance assessment is designed to accommodate the participation of |
6A all ﬁlucktnls-. Directions for t.m:hcrs for IPc Mnﬁnmci;al?-\tssrr.l:m wdentify ) ommod(ﬂior‘s
appropriake supports or aliernatives to facilitate accessi in&a propr‘ld\'e acc
the validity and reliability of the asscssment. Fair & ap
The performance assessment is accessible and allows for differentiating the
6B | ways that students demonstrate their knowledge such as through the application
of principkes of Universal Design for Leaming (UDL)*. & how (UDL)

tion of why, what,

Differentia

Christopher R. Gareis, Ed.D. (2019)
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Criterion 7: Feasibility

Student-facing prompts, directions, resources/materials, and scoring tools are |

realistic and easily accessible to eachers. Clear teaC

7A | included. Resources and materials required by the performanc— - her-facing ma‘teria\s
| |

Duration of implementation of the performance assessment is indicated and is I
7B | realistic for the complexity of the assessment and the scope of perfore

¢ & sequence)
. I

expectations being assessed. Doable (within scop

If the performance tis implemented ove. wanupic Iessons, a scheduke
indicating how the performance tis imple mented the kessons<

c

k] 1 - ookt § ¥
| o S i &

is included. Information about students” prior learning a oppor'\'uf\i'\'y to |20'f‘“
performance assessment fits within a leamning sequence i (ef‘fecﬂve instruction)

Role: Product designer for a

A 4, team at the Ea‘éer\

Faci
P : Waitten proposal including at least ong C/ﬂf

Success Criteria: (1) ic caleulations: (2) dimensions of box mqte" al
all 20 cglind, =) box and cylinder dis i are rainimal to tack (=
wmatic diagram design: (5) I ity of
ckage is for (e.g. scalable flap<): (&) i ing is.

Critique the — wand i witing
PBA use the VA S —

Quality Criteria . .r.pskaging dcsigner for atocal beverag . The is introducing a
Tool .7 new line of all-natural, fruit-flavored drinks called “Right-Sized Sodas.” The
00 drinks will be available in 9-ounce, cylindrical cans made of ah = Each

St
Ydeny.
the package designer on the Right-Sized Sodas product team, your t (s
dimensions of the cans and the dimensions of the cardboard packagin 4'6”19
supervisor has the need to waste and m”m
design, but she has also cautioned you about designing a packaging q te,-,- /
sound. (Everyone in the company still remembers the unfortunate effects & a
designed packaging for the Gooey-Gooey Grape Juice boxes that another product teal
responsible for last year. There were bright purple trails of Gooey-Gooey Grape Juice up
and down the aisles in grocery stores across the state. What a mess, literally and legally.)

- package of drinks will contain 10 cans.

After you have reviewed some examples of tried and true packaging designs, ~

you are to determine the optimal dimensions for the Right-Sized Soda drink €| >4,
| cansand the 10-can packaging box. Then, you are to prepare a written T

proposal, including at least one schematic diagram, to present your designto  —~. "
wr supervisor and the management team.

*  Foracomplete expianation of mode for

Christopher R. Gareis, Ed.D. (2019)
crgare@wm.edu
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frerent.

; Goal: Use mothemats
\ ﬂ‘;.ﬁ_!,,_d_@i“;

ﬁ_____‘_xy_"—'— Facinq

Role: Yol materia

Critique the
PBA using the
VA

Quality Criteria ‘

William & Mary

School-University Resource Network

- Quality q q
# |Description Rating Evidence or Rationale
Virginia Standards of Learning selected for the
performance assessment are clearly listed in a task A Cogent set of ILOs aligned
template, developmentally appropriate for target students, to SOLs
1A |and aligned to the grade-level scope and sequence or 1 ? clear position in scope
grade-level curriculum. Performance assessment and sequence of the
components, resources/materials, and student products are curriculum
aligned to the listed SOLs.
= -
The performance assessment goes beyond simple recall, Q tf 17/\7(11:\2\; e::ii’;\yd;j
elicits evidence of complex student thinking, and requires evalua ti(;n cun th(; sis
1B | application of disciplinary or cross-disciplinary concepts, 3 v Requires W’m E’hema tical
practices, and/or transferable skills, such as application, V eaqs oning pro blem—solvin g
analysis, evaluation, synthesis, or original creation. and. modeling
The performance assessment provi-:h" - Il t arqe{;
students to devel~- tentiond y >
ici ¢3--Inte king
explicitly ¢ » Q LOs for sped
e Deepe E/ LA |
rigorot writing in
7. corl 9
criticall QC‘P'Create g bric) v Involves deeper
collaboi . (,'.e-, ruprl ( ina/t {_.
X criveria . earning/transter
one's ov ,,dentlfy v Evidence of critical
1C mindset. ch johs: 2 thinkin,
The performa modat’a g .
opportunitie ' ccom viation C A Wtentionally integrate
unities 1 .
. envl
e LifeRead  differ echnology skills

i rior .
_IC:;:F?& rl?rrstvrwtcinorml
e

nce |

Virginia G 5 QC7~
planning, v know
responsibili oXDE rie

el
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Subject(s) Mistory, Part 1|, with integr nglish ;o

In the
chs
thange, ag .

th
Know & Understand 0o © have gj -

h) using a decision making model to id
chowe made.
) investigating and researching to de

labor productivity, ,
transportation (including the

D0t choogse ¢,

itk .
ntr .burmg fa

this change i

) Ctors to ¢ 9€ in the p,
e
discusseqy the inter, hese ConSQQUQnCQS » Pres
Pollutig, State highy.., ong the y,

o Mdgridiock,y Y SYStemin giagg
: y and th,
Fmally
m,

Ultimately b, * Make a case g, Whether ¢,
N beneficia) oy HoER " the chan,
- Mot Tor the ypjg
e

punctuation, speling, sentence str
C'“‘ / Englsh

Task Description

Bole: As a student

Augience: Teacher

Critique this PBA
using the VDOE
Quality Criteria

9 from
Your respons ) d States,
Remempe, =€ Wil e in the o
emember g PO Shoul b,
" that an e,

13t is glas - TTUEY Mas myre;

format: Formal, and
™M of 3 clearfy y,

ritten
SUbported p, . _
L dCCUrate k-
3

Task: The student w
term costs and benel
life in the US

MPt above o help

By what criteria will students’ Perjormance Gna/or Proguct be |

.
®  Chosen example of change —
*  Explanation of value to early 20™ century

» We discyec

~F Organize you,

€conom; SCusse, Wwas 3 .
7 \ omic, ang technologjc. » 9 in class, Such chap, Period of signifreaps
USILG The student will apply ﬂ The student wit demonstrate i | TOUGNE to pe 900d bace. . TOTE"OF oup o CSCUITed in g
social science skills to # wcal analysis, €CONOMIC decision turneq eCause ¢ untry, p, Socia),
out ¢ epre. uch of ¢,
" ; o by o X Se) i
undarstand the sockl, o Compasing ol soctmatig Mmevienl have Unintenga 4 ted progress S ° change yag
economic, and technological fr tos Matory conSEQUEnces OMe of ths ch,
changes of the early twentieth 0 det g relationships with multss Firs ; that haye not b, aNnge hag
century by explaining how s " 'dentify - °en good.
i Neteyed &) explaining connections across times | Deen -1 Ne exampi.

an i
d ©Xplain why it would p,

ave

use of the automobile), 7.7 Tha student will write in & variety S 0se thy Scusseq ave
Then, from tfor your re: the AUtomopjj,

communication, and rural enpeiany, pessuatae-snd-relestin uning your v nta . Spgnsel) ile as 3

ciectrication changed pomsuasive vating, (3] Nnded conseqyg, € Doint a5 4 5,

American Ife and standard of 7.8 The student will self- and-peeet co NCES of ¢ Centyp,

Yy citizep, o
d ntify
ent day, ©One or tyw,

Y. Be .
s SUre to identis, o
ay. tify a
b L8 Xample, e !
e .
Ut probiems of

I

“entury has /
|

the eariy 21

exposi; /
Pository essay. 1

==2% your %@p__ \”’S%.
; SDOnM‘ Use the pro; hs ang sho: Also,

uld be Written, ;

inaway 1

4-minute Turn & Talk A

» What do you find most useful and
about the VDOE’s “Quiality Criteria Tool”?

relative strengths and
PBAs in your school/division?

* How ready is your school/division team

» Of the 7 QCT criteria, which seem to be areas of

the QCT to critique and strengthen their PBAs?

of the

to use

Christopher R. Gareis, Ed.D. (2019)

crgare@wm.edu

William & Mary

School-University Resource Network

27



Assessment Leadership: Leveraging Performance

Assessments for Deeper Learning

The move toward more and better
performance assessment is really a move
toward teaching for deeper learning.
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® N o

Summary of “Guidelines for Local Alternative
Assessments for 2018-2019 through 2019-2020”

(January 24, 2019)

Have faith: The “original 5” + secondary writing still in place
Keep innovating!
Use Implementation Framework to guide your work
Attend to professional development needs
Review LAAs & PBAs using Quality Criteria Tool
Begin using common rubrics
Develop a division-level balanced assessment plan
Promote the use of PBAs across subjects & grade levels
Work on inter-rater reliability

Prepare for possible desk reviews of...
Balanced assessment plan
Teacher-facing and student-facing materials
Rubrics
Student work samples
Teacher training materials (including anchor sets)

® N o

Summary of “Guidelines for Local Alternative
Assessments for 2018-2019 through 2019-2020”

(January 24, 2019)

Have faith: The “original 5” + secondary writing still in place
Keep innovating!
Use Implementation Framework to guide your work
Attend to professional development needs
Review LAAs & PBAs using Quality Criteria Tool
Begin using common rubrics
Develop a division-level balanced assessment plan
Promote the use of PBAs across subjects & grade levels
Work on inter-rater reliability

Prepare for possible desk reviews of...
Balanced assessment plan
Teacher-facing and student-facing materials
Rubrics
Student work samples
Teacher training materials (including anchor sets)

Christopher R. Gareis, Ed.D. (2019)
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Fi

k for Local A

-~y

Readiness Design Develop Administer Use Account
Ensuring Similar to the Similar to the Teachers LAA results are LAA results are
readiness in the work of an work of an administer and used to: reported to
personnel, architect, making | engineer, students constituents
technical, and use of required plying exp complete LAAs; a. evaluate (parents,
organizational guidelines and knowledge of the\\[ teachers and slude_nt students, assessment system
domains of the desirable relevant school leaders learning teachers), as at the classroom
division in order qualities of academic evaluate (summativel gt oo _4 level by teachers
toundertake the | alternative isciplines, performance on b. demonstraty and at the school /
initiative, namely | assessments to pedagogies, LAAs, St division level by
! with regard the conceptualize characteristics o prog.ress educational
s development and | Local Alternative child relative to leaders; alternative
2 use of develop Intem‘!ed assessment
§ performance- (LAAS). needs of special Learning practices prompt
i based populations (e.g., Outcomes innovative
= assessments ELL, SPED), and (1L0s), instruction and
£ (PBAs). principles of c. make < deeper learning.
E assessment to 'O"T'é""e
5 create technically decisions
adequate (i.e., _about )
valid & reliable) instruction,
LAAs. h
. critique and
strengthen the
validity and
reliability of
Neuss
Supplement 1: Actions to the LAA Initi
Readiness Develop Administer Use Account LT A
Innovate
a.v‘wareness of a.ﬁeale LAAS a.¥Align LAAs to a.\/Adminisler a. Evaluate a. Report results Review and revise
requirements of for removed relevant SOLs. LAAs in student to teachers, division curriculum
the initiative soL b.¥dentify auth i d per . students, and to reflect 21
among key assessments. performance-based| grades / b. Use results on parents. century skills (i.e.,
g personnel in the hﬁtign LAAs to ysks. ubjects. LAA to adjust | b. “Substantiate” | critical thinking,
division (e.g., SOLStrands | c.¥Create of valid and | bY Score instruction LAAs to VDOE. | creativity,
E teachers, school or Reporting reliable prompts. bed LAAs and revise/ communication,
g leaders, school Categories. d. Identify relevant into curriculum improve LAAs. collaboration, and
g joard). & and feasible maps and/or, ¢. Use results to citizenship),
6 | bV Assessment common student response pacing guides. demonstrate subject-specific
§ § literacy of LAA language and formats. student skills, and
g = developers. template ‘\e./Create accurate growth / integrated skills.
s § Cof it and reasonably achievement.
g 2 literacy for objective VUl‘M‘ier.take
z ad?mq' igatags—~  grass-roots performance initiatives through
§ [ Leaders/ process (i.e., criteria (i.e., professional
2 champions for teachers rubrics). fiﬂ“bpment and
i initiatiy collaborating | f. Identify Instructional
I in designing appropriate supervision to
§ PBAs). accommodations align teachers’
for the Inclusion of pedagogical
§ of either school- special populations Practices to more
8 or division-level (e.g., ELL, special aulher.nc,
implementation education). Engaglng learning
of the LAA experiences.
initiative.
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[Supplement 2: Documents

liance with the LAA Iniﬁa!ive]

I to Sub ing C
- Institutionalize
Readiness Design Develop Administer Use Account | e
Professional LAA design Local alternative Written directions Student score Aggregate student Division-level
it P 1t for administering report template score reports strategic plan
E materials LAAS . that includes
Inter-rater m"f“ p@"" for
reliability LAA initiative
protocols and innovation
- Balanced
s
assessment
plan
Supplement 3: Illustrative Examples of Enacting the Vision of the LAA Initiative
Institutionalize &
Readiness Design Develop Administer Use Account
Innovate
Ensure broad- Align to broad Develop Engage studentsin || Provide public Enact capstone | ff Expand use of
based awareness | educational aims, |alternative metacognitive / exhibitions / assessments performance
of and support for | career and in self- showcases of (e.g., exiting assessments in non
initiative among college readiness, |non-tested grade protocols. student elementary -tested grade-levels
key stakeholders | 21* century skills |levels to perf: school, exiting and subject areas.
(e.g., teachers, (i.e., critical strengthen Embed trhe useof and products. middle school,
students, parents, | thinking, vertical alignment. Semetve y and exiting high Develop tether
school board). creativity, & "\ = Pilot, a@lwe. school) within and lns!:ructlonal
communication, velop practices and revise LAAs division. leaders’ capacity to
Deve.lop teasher collaboration, alternative ) throughout the to s-!fengthen - create PBAs
3 and IﬂSfl’UﬂlOFrEl and citizenship), ln. year as a regular valrldlty, Utilize LAAs for e
-E leaders’ capacity and sophisticated non-tested subject | part of reliability, and school and
5 to create PBAs. inariis nols areas to instructional units. | authenticity. teacher growth and pedagogy to
ngg develop
(e.g., scientific strengthen goals.
in'g'; interdisciplinary Instructional
% quiry, integrati d methods and
i jUﬂSprden“al integration an« )
£ y strategies
o i alignment.
inquiry, writing ¢ )
for a variety of Promote teachers’
purposes and collaborative
audiences). analysis of student

work to critique
and strengthen
curriculum,
instruction, and
assessment.
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Summary of “Guidelines for Local Alternative
Assessments for 2018-2019 through 2019-2020”

(January 24, 2019)

1. Have faith: The “original 5” + secondary writing still in place
2. Keep innovating!
Use Implementation Framework to guide your work
Attend to professional development needs
3. Review LAAs & PBAs using Quality Criteria Tool
4. Begin using common rubrics
5. Develop a division-level balanced assessment plan
Promote the use of PBAs across subjects & grade levels
Work on inter-rater reliability

Prepare for possible desk reviews of...
Balanced assessment plan
Teacher-facing and student-facing materials
Rubrics
Student work samples
Teacher training materials (including anchor sets)

® N o

some of Us
‘O]e—tfmers

“We need a new philosophy of assessment
in this country that never loses sight of the
student. To build such an assessment, we
need to return to the roots of authentic
assessment, the assessment of

performance of exemplary tasks.”

--Grant Wiggins
in Phi Delta Kappan
(May 1989)
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Most of US

“We have a generation of teachers
who have never known anything but
the SOL tests.”

“And the rest of us have been
conditioned for the past 15 years.”

--Conversation overheard
between two local teachers
(September 2014)

A subse‘t Of

us “One of the most swecessiul business books ever

Who
Mowed
My

oreword by KENMETH BLANCHARD FH.[}
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Summary of “Guidelines for Local Alternative
Assessments for 2018-2019 through 2019-2020”

(January 24, 2019)

1. Have faith: The “original 5” + secondary writing still in place
2. Keep innovating!
Use Implementation Framework to guide your work
Attend to professional development needs
3. Review LAAs & PBAs using Quality Criteria Tool
4. Begin using common rubrics
Develop a division-level balanced assessment plan
Promote the use of PBAs across subjects & grade levels
Work on inter-rater reliability

Prepare for possible desk reviews of...
Balanced assessment plan
Teacher-facing and student-facing materials
Rubrics
Student work samples
Teacher training materials (including anchor sets)

193]

® N o

Example of a “Local Alternative Assessment” Plan
World History and Geography to 1500
Classical
Human Origins C|V|I|z‘at|ons & Post-Classical Reglor?al
& Early Rise of Civilizations Interactions
Civilizations Religious (1000 — 1500)
Traditions
a C a a
b e z d
Historical f f g
skills j f h
j i
J
Quarter 1 Quarter 2 Quarter 3 Quarter 4
Local Curriculum- Multiple- Stand-Alone Complex
Alternative Embedded Choice & Performance Project
NH 8 Performance Constructed- Assessment
Assessment Response
Assessment

Christopher R. Gareis, Ed.D. (2019)
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World History and Geography to 1500 A.D. (C.E.)
Test Blueprint Summary Table

Reporting Cateqgory

World History to 1500 A.D. (C.E.)
Standards of Learning

Number of ltems

Assessed with Other Content

WHL1a-f

Civilizations

Human Origins and Early

WHIL2b-d
WHIL3c-¢
WHI4a-f

11

Classical Civilizations

WHLED, dg
WHL6b, d-f, bk

10

Postelassical Civilizations

‘WHL7b-e
‘WHLSa, cd
WHIL9a, ¢

Regional Interactions

WHIL10c-d
WHL11b

WHIL12a-d
WHIL13c-d

Geography

WHI.2a
‘WHI3a
‘WHI5a
‘WHI6a
WHIL7a
WHLSb
‘WHIL%
WHIL10a
WHIL11a

10

An "LAA Plan’

can serve @5 an

assessment
blueprint

Civics and Economics

WHL3b
WHLSc
WHLGe, g
WHL9b
WHL10b
WHL13a-b

Excluded from Testing

[ None

Number of Operational Items

Number of Field-Test Items*

10

Total Number of Items

[

® N o

Summary of “Guidelines for Local Alternative
Assessments for 2018-2019 through 2019-2020”

(January 24, 2019)

Have faith: The “original 5” + secondary writing still in place

Keep innovating!

Use Implementation Framework to guide your work

Attend to professional development needs
Review LAAs & PBAs using Quality Criteria Tool
Begin using common rubrics
Develop a division-level balanced assessment plan
Promote the use of PBAs across subjects & grade levels
Work on inter-rater reliability

Prepare for possible desk reviews of...
Balanced assessment plan
Teacher-facing and student-facing materials

Rubrics

Student work samples
Teacher training materials (including anchor sets)
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http://wmpeople.wm.edu/site/page/crgare/home

Then go to “Performance-based Assessments.”

® N o

Summary of “Guidelines for Local Alternative
Assessments for 2018-2019 through 2019-2020”

(January 24, 2019)

Have faith: The “original 5” + secondary writing still in place
Keep innovating!
Use Implementation Framework to guide your work
Attend to professional development needs
Review LAAs & PBAs using Quality Criteria Tool
Begin using common rubrics
Develop a division-level balanced assessment plan
Promote the use of PBAs across subjects & grade levels
Work on inter-rater reliability

Prepare for possible desk reviews of...
Balanced assessment plan
Teacher-facing and student-facing materials
Rubrics
Student work samples
Teacher training materials (including anchor sets)
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substantiate 4
PBA

Create & use an
assessment
blueprint
(a.k.a., tables of
specifications)

Develop the PBA
using a criteria-
based design
template

Undertake a
review using a
quality-criteria
tool

v

Pilot the PBA
with students

Ensure equitable
opportunity to
learn through
engaging
instruction

Administer the
PBA with
fidelity by
providing
teacher
directions

Review student
work samples

Check for intra-

rater/inter-
rater reliability
in scoring

Undertake an
external
review of
student work
by subject-area
experts

Where to...and what else?

Christopher R. Gareis, Ed.D. (2019)
crgare@wm.edu

38



Assessment Leadership: Leveraging Performance

Assessments for Deeper Learning

William & Mary

School-University Resource Network

SWOT

Division culture
and policies (e.g.,
grading)

« Small-school
Guaranteed i
: size

and viable

curriculum”

Physical &
mental health

Pupils
Parents

Partners

Signature
Pedagogies

Leadership is not only envisioning the destination
but blazing the trail to get there.
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